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Introduction 

Thank you for taking time to read this guide as you learn how to implement the Introduction to 
Accounting: the Language of BusinessÊ software and the Value-Added Teaching ModelÊ.  We are 
confident as you follow this guide to integrate our technology and teaching models into your course, you 
will observe increased success in your course and program.  
 
We have spent the last seven years developing and refining our Value-Added Teaching ModelÊ and the 
Introduction to Accounting: The Language of BusinessÊ software series. Professor Norm Nemrow, the 
coordinator of the introductory courses at BYU, heads this project at BYU.  Norm has taught at BYU for 
over 15 years as a volunteer after retiring as a president of a real estate investment company.  Norm 
knew there was a better way to teach introductory accountingð a way to excite students and teach them 
better than the traditional method.  He began developing, with his own funds, the Value-Added Teaching 
Model

TM
 and the Introduction to Accounting: The Language of BusinessÊ software series.  Over the last 

few years, over 20,000 students have taken this class and we are elated with the results. Our introductory 
accounting class is now the most popular general education/non-specialty course on campus. 
Additionally, our recruitment of high-quality students into the accounting program has skyrocketed.  
 
As demand grew for the software beyond BYUôs campus, Norm created Business Learning Software, Inc. 
to continue the development of this technology, provide pedagogical counseling, and guide market 
promotion. Although BYU owns the software, Norm has exclusive distribution rights; however, he donates 
all of his proceeds from the sale of the software back to BYU.  Norm is passionate about sharing his 
ideologies and technology because he simply desires to help others be more successful.     
 
Our company, which operates much like a non-profit organization, works with BYU to help instructors and 
schools to strengthen their accounting, MBA, and distance learning programs.  We are pleased you are 
taking the first steps in implementing our new approach.  Please let us know if we can answer any 
questions or provide any additional assistance.  You may contact us by going to our website at 
www.accountingcds.com 

http://www.byuaccounting.com/
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How to Use This Guide 

For the past eight years, we have intensely worked with students on BYUôs campus and with instructors 
and students at many other schools developing the most efficient and effective methods to implementing 
our models and technology.  This guide is a result of those efforts.   
 
We have arranged this document to guide you through every aspect of our models (undergraduate, 
Graduate/MBA, and Distance/online learning models).  We have also included a checklist that will help 
you get a big picture of the entire implementation process and assist you in organizing the creation of 
your course more efficiently.  This checklist in nowise encompasses everything you need to know for a 
successful implementation and effective course.   Therefore, it is vital you read this entire document first 
and then use this checklist as a reference tool as you begin to develop your course.  We also included an 
appendix, which we will reference many times throughout this document.  The appendix also contains 
resources that you will find very helpful. 
 
As with any method of teaching, what works for one school may not work for another.  Therefore, you 
may need to adjust some aspects of our model to make it fit your unique situation.  However, please be 
extremely careful when deviating from our advice. Altering seemingly insignificant aspects of this model 
can result in serious detrimental effects upon the success of the course, regardless of the school or the 
type of student.  We will highlight, prioritize, and reiterate

1
 many of these issues throughout this 

document. However, if you have a question about the possible ramifications of an alteration, please let us 
know and we can assist you with more information.   
 
Download the Word Version of this Guide 
To access the Word version of this document, please go to 
www.accountingcds.com/learn/documents/Implementation_Guide.doc 
 

                                                 
1
 Before we wrote this guide, we would often counsel instructors regarding certain key issues as they were 

implementing our approach.   When they had trouble in their course, we often observed they failed to implement 
these important points.  Therefore, we decided to ñdrive homeò a few ideas (such as studentsô responsibility, 
additional resources, and the orientation process) with several reiterations to make our points as clear as possible.  
Please forgive any annoying redundancy.   

http://www.accountingcds.com/learn/documents/Implementation_Guide.doc
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Implementation Checklists 

We provided the checklists below to help instructors visualize each aspect of the entire implementation 
process.  These checklists in nowise encompasses everything you need to know to implement and run 
the models successfully.   Therefore, it is vital you read this entire document first and then use this 
checklist as a reference tool as you begin to develop your course.  Please choose a model that best suits 
your needs from the three below. 
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I. Undergraduate Model Implementation Checklist 

 
We provided this checklist to help you visualize each aspect of the entire implementation process.  
This checklist in nowise encompasses everything you need to know to implement and run this 
model successfully.  Therefore, it is vital you read this entire document first and then use this 
checklist as a reference tool as you begin to develop your course.   

 
Ǐ Download and Install the Accounting Software: You need to familiarize yourself with our 

software and learn how to download, install, and use our software. (on page 10 ) 
Ǐ Obtain the Media DVD (Optional): The media DVD is a disc we provide that alleviates the 

need to download the accounting lessons.  You will need to decide if you want the DVD for 
your course. (on page 11)  

Ǐ Choose and Integrate a Teaching Model: Choose the best teaching model for your         
course. (on page 13)  

Ǐ Outline Topics in Course:  You need to decide which topics you will teach and if you will 
integrate financial and managerial topics into the same course. (on page 103) 

Ǐ Develop Value-Added Sessions: You will need to decide how to conduct the value added 
sessions. (on page 13 ) 

Ǐ Prepare Additional Resources: Prepare all or some of the following resources (on page 22)  

o Teaching Assistants & T.A. Lab  
o Telephone Hotline 
o Email Support 
o Office Hours 
o Class Notes and the Learning Resource Packet 
o Optional Textbook 
o Weekly Review Sessions 
o Optional Exam Review Sessions 

Ǐ Prepare Exams: Please see our exams and use them in any way you choose. (on page 26) 
Ǐ Setup Course Website for Quizzes: Arrange with your IT staff to setup your course 

management website (i.e., Blackboard, WebCT, Etc), which you will use to deploy quizzes 
and other information to your students. We can provide the quizzes in Blackboard electronic 
form. However, you may also administer the quizzes in hard form.  (on page 26) 

Ǐ Understand How Students Obtain Software: Be ready to explain to your students how to 
purchase, download, install, and use our software from our website. (on page 10) 

Ǐ Prepare Computer Labs: Coordinate with your IT technicians to prepare the campus labs to 
run the accounting software.  The fastest way to accomplish this is to have your IT people 
contact us.  (on page 34) 

Ǐ Prepare Class Notes: Prepare the hard copy of the class notes (also called the Learning 
Resource Packet) for your students.  (on page 22)  

Ǐ Prepare Course Syllabus:  Please use our syllabus and copy it as needed as you draft your 
own syllabus. (on page 51) 

Ǐ Setup Trial: If you are conducting a trial, understand the following issues (on page 32):  
o Evaluation of Course 
o Required Review Sessions 
o Student Questions 
o Isolate Software From Textbook 
o Experimentation 

Orientation 
Ǐ Watch the orientation video and follow the enclosed orientation guide. (on page 41) 
Ǐ Become familiar with the accounting software. (Page 37) 

 
Miscellaneous 
Ǐ Learn how to resolve technical support issues (on page 31) 
Ǐ Learn how to respond to students complaints (on page 35) 
Ǐ Learn how to mimic a traditional model within the Value-Added Model (on page 21) 
Ǐ Learn the tips students can use to perform well in the course (on page 28) 
Ǐ Learn how to promote student responsibility within this model (on page 20 ) 
Ǐ Learn the psychological effects of additional resources within this model (on page 21) 
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II. Graduate Model Implementation Checklist 

 
We provided this checklist to help you visualize each aspect of the entire implementation process.  
This checklist in nowise encompasses everything you need to know to implement and run this model 
successfully.   Therefore, it is vital you read this entire document first and then use this checklist as a 
reference tool as you begin to develop your course.   
 
Ǐ Download and Install the Accounting Software: You need to familiarize yourself with our 

software and learn how your students will purchase, download, install, and use our software. 
(on page 10 ) 

Ǐ Obtain the Media DVD (Optional): The media DVD is a disc we provide that alleviates the 
need to download the accounting lessons.  You will need to decide if you want the DVD for 
your course. (on page 11)  

Ǐ Choose and Integrate a Teaching Model: Choose the best teaching model for your         
course. (on page 13)  

Ǐ Outline Topics in Course:  You need to decide which topics you will teach and if you will 
integrate financial and managerial topics into the same course. (on page 103) 

Ǐ Develop Value-Added Sessions (on page 16) 
Ǐ Prepare Additional Resources: Prepare all or some of the following resources (on page 22)  

o Teaching Assistants & T.A. Lab  
o Telephone Hotline 
o Email Support 
o Office Hours 
o Class Notes and the Learning Resource Packet 
o Optional Textbook 
o Weekly Review Sessions 
o Optional Exam Review Sessions 

Ǐ Prepare Exams: Please see our exams and use them in any way you choose. (on page 26) 
Ǐ Setup Course Website for Quizzes: Arrange with your IT staff to setup your course 

management website (i.e., Blackboard, WebCT, Etc), which you will use to deploy quizzes 
and other information to your students. We can provide the quizzes in Blackboard electronic 
form. However, you may also administer the quizzes in hard form.  (on page 26) 

Ǐ Understand How Students Obtain Software: Learn to show your students how to purchase 
our software from our website. (on page 10) 

Ǐ Prepare Computer Labs: Coordinate with your IT technicians to prepare the campus labs to 
run the accounting software.  The fastest way to accomplish this is to have your IT people 
contact us.  (on page 34) 

Ǐ Prepare Class Notes: Prepare the hard copy of the class notes (also called the Learning 
Resource Packet) for your students.  (on page 22)  

Ǐ Prepare Course Syllabus:  Please use our syllabus and copy it as needed as you draft your 
own syllabus. (on page 51) 

Ǐ Setup Trial: If you are conducting a trial, understand the following issues (on page 32on page 
32):  

o Evaluation of Course 
o Required Review Sessions 
o Student Questions 
o Isolate Software From Textbook 
o Experimentation 

Orientation 
Ǐ Watch the orientation video and follow the enclosed orientation guide. (on page 41) 
Ǐ Become familiar with the accounting software. (on page 37) 

 
Miscellaneous 
Ǐ Learn how to resolve technical support issues (on page 31) 
Ǐ Learn how to respond to students complaints (on page 35) 
Ǐ Learn how to mimic a traditional model within the Value-Added Model (on page 21) 
Ǐ Learn the tips students can use to perform well in the course (on page 28) 
Ǐ Learn how to promote student responsibility within this model (on page 20 ) 
Ǐ Learn the psychological effects of additional resources within this model (on page 21 21) 



 9 

 

III. Online Model Implementation Checklist 

 
We provided this checklist to help you visualize each aspect of the entire implementation process.  
Please read the entire document first and then use this checklist as a reference tool as you begin 
to develop your course.   

 
Ǐ Download and Install the Accounting Software: You need to familiarize yourself with our 

software and learn how your students will purchase, download, install, and use our software. (on 
page 10 ) 

Ǐ Obtain the Media DVD (Optional): The media DVD is a disc we provide that alleviates the need 
to download the accounting lessons.  You will need to decide if you want the DVD for your course. 
(on page 11)  

Ǐ Outline Topics in Course:  You need to decide which topics you will teach and if you will 
integrate financial and managerial topics into the same course. (on page 103) 

Ǐ Prepare Exams: Please see our exams and use them in any way you choose. (on page 116) 
Ǐ Setup Course Website for Quizzes: Arrange with your IT staff to setup your course 

management website (i.e., Blackboard, WebCT, Etc), which you will use to deploy quizzes 
and other information to your students. We can provide the quizzes in Blackboard electronic 
form. However, you may also administer the quizzes in hard form.  (on page 26) 

Ǐ Understand How Students Obtain Software: Learn to show your students how to 

purchase our software from our website. (on page 10) 
Ǐ Prepare Computer Labs: Coordinate with your IT technicians to prepare the campus 

labs to run the accounting software.  The fastest way to accomplish this is to have your IT people 
contact us.  (on page 34) 

Ǐ Prepare Class Notes: Prepare the hard copy of the class notes (also called the Learning 
Resource Packet) for your students.  (on page 113)  

Ǐ Prepare Course Syllabus:  Please use our syllabus and copy it as needed as you draft your 
own syllabus. (on page 84) 

Ǐ Setup Trial: If you are conducting a trial, understand the following issues (on page 32):  
o Evaluation of Course 
o Required Review Sessions 
o Student Questions 
o Isolate CD From Textbook 
o Experimentation 

Miscellaneous 
Ǐ Learn how to resolve technical support issues (on page 31) 
Ǐ Become familiar with the accounting software. (on page 37) 
Ǐ Learn the tips students can use to perform well in the course (on page 28) 
Ǐ Learn how to respond to students complaints (on page 35) 

Ǐ Watch the orientation video and read the enclosed orientation document.  This video and 
document are for an on-campus undergraduate course.  However, since we teach our on-
campus section in a hybrid online/on-campus format, this video and guide will be very helpful 
to you as you develop your course. (on page 41) 
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Purchase, Download, Install, and use run Accounting Software 

We provide the Introduction to Accounting: The Language of BusinessÊ Software series through our 
website. Students can purchase, download, and begin watching the accounting lesson all within a few 
minutes.   We do not sell the software to bookstores except for extreme cases. 
 
How to purchase, Download, Install, and run the Accounting Software:   

1. Go to www.accountingthelanguageofbusiness.com. 
2. Click Purchase. 
3. Click the purchase button below either Set 1 or Set 2. 
4. Enter your discount code (We provide volume discounts to schools and free copies to instructors. 

Please contact us to request these discounts.  We will provide you and your students with a code 
that will grant you these discounts ð please enter that code in this step). 

5. Complete the form and click ñproceed to checkout.ò 
6. Complete the next form and click purchase. 
7. You will see a receipt page and an opportunity to login to our system.  Our system also sent you 

an email with your receipt and login information. 
8. Log into our system by going to www.accountingthelanguageofbusiness.com and click ñlogin to 
your account.ò 

9. Enter your Login information. 
10. Complete the steps along the top of the website to download, install, and run the accounting 

software. 
 

Cost of Course and Discounts: 
The cost of the course is $109 per student.  We do provide volume discounts to schools who contact us 
at sales@accountingcds.com.  When we give your school a volume discount, we will provide you with an 
eight-character School Discount Code (example discount code: KSDET56Z).  Students will use this code 
in step four above. 
 

Free Software Copies For Instructors: 
We provide free copies of our software for all instructors and administrators.  Please contact us by email 
at sales@accountingcds.com and request a free copy of the software. We will Email you a reply with an 
eight-character discount code. You will enter this code in step 4 above, which will render the transaction 
free.  However, in order for us to authenticate you as an instructor and not a student, you must Email us 
with your school Email address.   
 
Departmental Purchases:  Some departments choose to provide the accounting software to their 
students directly.  If you would like to obtain the software in this manner, please contact us at 
sales@accountingcds.com. We do not sell the software to bookstores except for extreme cases. 
 
 

http://www.accountingthelanguageofbusiness.com/
http://www.accountingthelanguageofbusiness.com/
mailto:sales@accountingcds.com
mailto:sales@accountingcds.com
mailto:sales@accountingcds.com
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Obtain the Media DVD (Optional) 

The media DVD (see below) is a DVD disc that contains all the large lesson files the students needs to 
watch the accounting lessons.  When the students download and install the accounting software in the 
instructions above, they are only installing the player program, which is very small ð only a few 
megabytes (MB).  The actual lesson data (i.e., video and audio) needed for each lesson is very large.  
The amount of data for both courses combined (33 total lessons) is about six gigabytes (GB) of data.  Our 
website explains how to download this data from our website, which takes around 5-10 minutes per 
lesson (depending upon their internet connection).  If students have trouble downloading the lessons, 
they can use the Media DVD instead.  The Media DVD is OPTIONAL. Everything on the media DVD is 
also available by downloading the content on our website.  
 
 

 
Media DVD 
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Teaching Models Described 

Please find a model below that best suits your needs.  We have several models for undergraduate, 
Graduate/MBA, and distance/online learning courses. 
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I. Undergraduate Value-Added Teaching Model & Variants Described 
 

Value-Added Teaching Model
TM

 
To learn more about the features and benefits of this model, please go to 
www.accountingcds.com/learn/undergraduate/undergradmodel.htm. 

 
Brief description: Students learn all the core content of the course outside of class on their own 
time by using the Introduction to Accounting: The Language of Business

TM
 software. Valuable 

class time is not spent reviewing material that can be learned outside of class on the software. 
When students come to the classroom, the instructor uses class time to apply the concepts 
learned on the software to real-world scenarios and applications. In addition, the instructor can 
teach the broad role of accounting in business today, and the range of opportunities available 
through a degree in accounting. 

 
Orientation (two sessions) 
We suggest you schedule two class periods to introduce the course to our students.  The quality 
of this orientation process is probably the best predictor of the courseôs success.  To learn how to 
conduct these sessions effectively please see the orientation guide in the appendix (on page 41). 

 
Value-Added Sessions (eight sessions) 
At BYU, they hold eight required value-added sessions throughout the term.  These sessions are 
the only times BYU meets together as a class on a required basis. In these sessions, they apply 
the core content that the students are learning from the software to real world scenarios and 
applications.  The topics of the eight sessions are:  

1. The Importance of Financial Accounting in U.S. and Global Economies 
2.  Management Information Systems Today: Their Effect on Business and Accounting, and 

Career Opportunities 
3.  Business Fraud, Ethics, and the Accounting Profession 
4.  The Importance of Tax Planning in Business Decisions and Career Options in Taxation 
5.  Financial Accounting Information, Stock Valuations, and Stock Market 

Investing 
6.  Money, Family, and Other Considerations in Career Choices 
7.  Managerial Accounting: Current Trends in Practice and Career Opportunities 
8.  Key Elements in Successful Personal Financial Planning and the Value of an 

Accounting Education 
 

To learn more about what we do specifically in each session, please watch an online video by 
going to the following address: http://www.accountingcds.com/video/qa/qa39.html.  You may also 
watch the actual sessions with our accounting software.  We use these sessions on the software 
for our online and Independent Study students.  To access these sessions, please open the 
accounting software, click File, Click settings, type FFFFFFFF in the curriculum code box, click 
OK, click File, click Open Lessons, the eight sessions are now part of the lesson list.   

 
We highly discourage instructors from using our eight recorded video sessions in their course.  
Instructors should conduct these sessions live with their students.  In addition, BYU created these 
sessions for a very religious BYU student body.  They refer to their church and faith several times 
in these videos.  Therefore, showing these sessions to other students outside of BYU would 
probably be inappropriate. 

 
Before each of these sessions, the instructor assigns students to read articles from the Wall 
Street Journal and other sources and take an online quiz to assist in their pre-class preparation. 
BYU also assigns a post-class quiz to encourage active participation in the presentation and 
class discussion. Many students indicate that these eight sessions are the most relevant and 
useful classroom experiences they have had in their entire college experience. To watch a short 
five-minute video describing these required lectures, please go to the following address: 
http://marriottschool.byu.edu/introaccounting 

http://www.byuaccounting.com/learn/undergraduate/undergradmodel.htm
http://www.byuaccounting.com/video/qa/qa39.html
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BYU often invites other faculty members, usually experts in the given topic area, to come in the 
classroom and conduct the sessions. 

 
The pre and post-class quizzes and current event articles are also available within our 
Blackboard file we send to schools. However, if you choose to use our readings you must acquire 
permission to use them from the publishers.  Many schools already have this permission through 
the various subscriptions they buy every year through their library.  

 
 

Creating Your Own Sessions 
Much of your time will be spent designing your own sessions.  You may use our outline or create 
a completely new set of topics.  Due to the large number of students in the classroom, BYU can 
only interact with them on a limited basis.  You may have smaller classes, which enables you to 
interact more with your students or have the students split into groups to work on corporative 
assignments.  The choice is yours.   

 
Case Analyses  
Some instructors decide to use this class time for case analyses.  This helps students see how 
the core content on the software directly applies to real-world scenarios.  We believe this is an 
excellent use of the sessionôs time. 

 
We will be happy to assist you in developing these sessions in any way we can.   

 
Other Class Sessions 
At BYU, the only required sessions that students must attend are the first two days of orientation 
and the eight required value-added sessions.  All other sessions are optional.   

 
BYU holds optional weekly review sessions (see the Student Responsibility & Additional 
Resources section on page 20) of which about 10-15 percent of the students attended.  In fact, 
these review sessions can double as the standard lecture in a traditional model if a student 
prefers the standard textbook/ lecture model (see page 21 for more information on this issue). 

 
 

Alternate Models 

 
Models contained below are variations of the Value-Added Teaching Model

TM
.  These variants 

help strengthen student motivation and responsibility.  These variants are by no means the only 
possible variations.   

 
Lab Model Variant 
This is the model variant used at BYU-Hawaii.  In this model, the class meets in a computer lab at 
a specified time two or three days per week.  Each student uses a lab computer and watches the 
lessons assigned for that week.  The instructor walks around the room and asks students if they 
need anything clarified or any additional help.  The instructor has the opportunity to interact one-
on-one with each student and give more attention to those that are struggling. 

 
Additional details: 

 Designed for smaller class sizes 

 Students take the 25 standard quizzes online and the standard 3 exams 

 Class attendance is mandatory 
Advantages: 

 Helps instructor be more involved in studentsô learning 

 Allows the instructor to ensure their students are studying the material 
Disadvantages: 
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 Sometimes it is difficult to find and schedule a computer lab large enough to 
accommodate an entire class 

 Uses more faculty time than standard model 
 
 
 

Responsibility Model Variant 
This model is a great model if your students need more motivation than provided in the Value 
Added Model.  This model runs the same as the Value-Added Model, except the quizzes are 
provided in class rather than online.  As discussed in the quiz section below, the quizzes are the 
main motivational tool in this course.  As you increase the quizzesô point values, students are 
more motivated to study the lessons and perform well.  However, when you deliver the quizzes 
online and increase the point value, students are more motivated to cheat.  In this variant, the 
instructor can allocate more points to the quizzes and deliver them in a proctored environment to 
prevent cheating, thus providing an optimal motivational setting.  The downside to this method is 
delivering the quizzes and grading them is not as automated as an online delivery method. 

 
Another distinctive attribute to this model is once the students are finished taking the quiz, those 
students who performed well are allowed to leave the class.  However, those students who did 
not do well on the quiz must remain.  This gives an added incentive to the students to perform 
well on the quizzes.  

 
This variant does take more time for instructors and students.  Because you have to attend class 
more often, you may not enough time to the hold as many value-added sessions as described 
above.  However, this model does provide more assistance to struggling students while allowing 
higher aptitude students to learn without being held back by students who grasp the content at a 
slower pace.  This learning environment will make the good students feel more liberated, which 
will likely lead to better performance, higher course evaluations, and recruitment.   

 
A Q&A video clip on our website addresses this issue.  To watch this clip, please go to the 
following address: http://www.accountingcds.com/video/qa/qa15.html. 

 
To learn more how the value-added model helps struggling students and inspires good students, 
please watch a short video clip at the following address: 
http://www.accountingcds.com/video/qa/qa38.html. 

 
 

Time Motivator Variant 
The Responsibility Model Variant above does present a small problem from an administrative 
standpoint.  When compared to the online quizzing system, distributing hard copies of the quiz, 
grading the quizzes in class, recording the scores, and then ensuring certain students stay for the 
lecture can be cumbersome.  A possible solution is to modify this model slightly by keeping the 
quizzes online and then requiring those who scored poorly to attend class or the optional review 
sessions.   

 
If the students study hard and perform well on the quizzes then they are not required to attend the 
review sessions.  This ability to save time can be a great motivation for many students.   

 

http://www.byuaccounting.com/video/qa/qa15.html
http://www.byuaccounting.com/video/qa/qa38.html


 16 

II. Graduate Value-Added Teaching Model & Variants Described 

 
Graduate Model A ð MBA Value-Added Teaching Model 
Brief Description: Students are accepted in the graduate/MBA program and arrive on campus. 
The school requires them to take an introductory accounting class as one of their first courses. 
Students use the accounting software to learn all the core content outside of class. When 
students come to class, the instructor uses class time for application work and case analyses. 
The goal is to help students apply the core concepts learned in the software to real-world 
business decision-making scenarios or other application-based learning. 

 
To learn more about the features and benefits of this model, please go to 
www.accountingcds.com/learn/mba/mbamodel.htm. 

 
Orientation (two sessions) 
We suggest you schedule two class periods to introduce the course to our students.  The quality 
of this orientation process is probably the best predictor of the courseôs success.  To learn how to 
conduct these sessions effectively please see the orientation guide in the appendix (on page 41). 

 
Graduate Model A ð Graduate Value-Added Teaching Model General Outline  
We suggest you meet one or two times per week (we think three times per week is too much, 
given the time commitment of the software lessons) given a 16-week semester and a 3-credit 
hour course. Students should come to class prepared by watching the software and learning the 
content in the assigned lesson. 

 
We discourage instructors from using class time to re-explain the software lesson content. In our 
experience, students will be less attentive to the software lessons if they know the instructor will 
rehashed the content in the classroom. The software lessons present the material very well and 
students should have little problem learning the material if they are diligent in their studies.  

 
You may use class time for studentsô questions relative to the content on the software; however, 
we urge the instructor to allow specific questions only. General questions such as ñI donôt 
understand what was taught in the software,ò is an indication the student did not properly study 
before class. The students must learn to be responsible and devote adequate time to pre-class 
learning. If the instructor is not firm on this principle and uses class time to review the software 
material then the aggregate outcome of all studentsô pre-class learning will diminish as the 
term progressesð even good students will simply not see the value of pre-class learning 
if the core content is rehashed in the classroom. 

 
We recommend class time be devoted to topics and activities that help graduate/MBA students 
understand how accounting concepts and ideas influence real-world business decision-making. 
Therefore, class time can be used for a myriad of activities including but not limited to group 
discussions of timely business topics, discussions of ethic and moral decisions in business, or by 
using case studies to apply accounting concepts. Some instructors who use our approach spend 
a lot of time developing these types of activities while other instructors spend very little. You need 
to assess your situation based upon your studentsô and schoolôs needs and your available time as 
an instructor. 

 
We can advise you on many options available for class time depending on your unique situation. 
However, if you have a standard graduate/MBA course and decide to use our Graduate Value-
Added Model, we highly recommend a curriculum developed by Dr. Kay Guess PhD. at St. 
Edwards University who uses our approach. This course uses six case studies (mostly Harvard 
cases) to train students how to apply the core software content to real world scenarios. To learn 
more about the details of this course, please see the syllabus on page 7251. Please note: we do 
not supply these case studies. You will need to contact Harvard Publishing at 
http://harvardbusinessonline.hbsp.harvard.edu/ to acquire these materials. 

 

http://www.byuaccounting.com/learn/mba/mbamodel.htm
http://harvardbusinessonline.hbsp.harvard.edu/
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Graduate Model B ð Graduate/MBA Distance-Efficiency Model 

Brief Description: Once students are accepted, they must obtain the software. The student 
moves through the course at their own pace, as long as they complete the course before arriving 
on campus to start the graduate program. Schools have the option of using quizzes and exams to 
assess learning. Once on campus, the student knows all the necessary material and is ready to 
learn more advanced business concepts. 

Alternate Models 
 

Models contained below are variations of the Value-Added Teaching Model for undergraduates.  
Their purpose is to instill more responsibility within students.  However, graduate students are 
usually much more responsible and therefore probably do not need added coercion.  
Nerveless, we included these additional variants for your information and consideration.   

 
Lab Model Variant 
This is the model variant used at BYU-Hawaii.  In this model, the class meets in a computer lab at 
a specified time two or three days per week.  Each student uses a lab computer and watches the 
software lessons assigned for that week.  The instructor walks around the room and asks 
students if they need anything clarified or if they need any additional help.  The instructor has the 
opportunity to interact one-on-one with each student and give more attention to those that are 
struggling. 

 
Additional details: 

 Designed for smaller class sizes 

 Students take the 25 standard quizzes online and the standard 3 exams 

 Class attendance is mandatory 
Advantages: 

 Helps instructor be more involved in studentsô learning 

 Allows the instructor to ensure their students are studying the material 
Disadvantages: 

 Sometimes it is difficult to find and schedule a computer lab large enough to 
accommodate an entire class 

 Uses more faculty time than standard model 
 
 
 

Responsibility Model Variant 
This model is a great model if your students need more motivation than provided in the Value-
Added Model.  This model runs the same as the Value-Added Model, except the quizzes are 
provided in class rather than online.  As discussed in the quiz section below, the quizzes are the 
main motivational tool in this course.  As you increase the quizzesô point values, students are 
more motivated to study the software lessons and perform well.  However, when you deliver the 
quizzes online and increase the point value, students are more motivated to cheat.  In this 
variant, the instructor can allocate more points to the quizzes and deliver them in a proctored 
environment to prevent cheating, thus providing an optimal motivational setting.  The downside to 
this method is delivering the quizzes and grading them is not as automated as an online delivery 
method. 

 
Another distinctive attribute to this model is once the students are finished taking the quiz, those 
students who performed well are allowed to leave the class.  However, those students who did 
not do well on the quiz must remain and listen to a lecture.  This gives an added incentive to the 
students to perform well on the quizzes.  
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This variant does take more time for instructors and students.  Because you have to attend class 
more often, you may not enough time to the hold as many value-added sessions as described 
above.  However, this model does provide more assistance to struggling students while allowing 
higher aptitude students to learn without being held back by students who grasp the content at a 
slower pace.  This learning environment will make the good students feel more liberated, which 
will likely lead to better performance, higher course evaluations, and recruitment.   

 
A Q&A video clip on our website addresses this issue.  To watch this clip, please go to the 
following address: http://www.accountingcds.com/video/qa/qa15.html. 

 
To learn more how the value-added model helps struggling students and inspires good students, 
please watch a short video clip at the following address: 
http://www.accountingcds.com/video/qa/qa38.html. 

 
 

Time Motivator Variant 
The Responsibility Model Variant above does present a small problem from an administrative 
standpoint.  When compared to the online quizzing system, distributing hard copies of the quiz, 
grading the quizzes in class, recording the scores, and then ensuring certain students stay for the 
lecture can be cumbersome.  A possible solution is to modify this model slightly by keeping the 
quizzes online and then requiring those who scored poorly to attend class or the optional review 
sessions.   

 
If the students study hard and perform well on the quizzes then they are not required to attend the 
review sessions.  This ability to save time can be a great motivation for many students.   

 

http://www.byuaccounting.com/video/qa/qa15.html
http://www.byuaccounting.com/video/qa/qa38.html
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III. Distance Learning/Online Model Described 

 
To learn more about the features and benefits of this model, please go to 
www.accountingcds.com/learn/distance/distancemodel.htm. 

 
Developing a distance-learning course with our accounting software is very simple.  By reading 
through the Distance-Learning Model syllabus, you can get a good understanding of how our 
course works.  This course runs much like any other distance-learning course.  When a student 
enrolls in the course, you will show them how to purchase the accounting software.  They will go 
through the accounting lessons taking quizzes and exams as they would in any online course. 
You have the option of mandating other assignments as outlined in our syllabus (located in the 
Appendix) 

 
We suggest you use a course management website (Blackboard, WebCT, Etc) to communicate 
with your students, provide quizzes and other information.  Some instructors decide to use the 
discussion forums within websites to talk with their students or to have students talk to one 
another.   

 
Going through the checklist and syllabus should provide you with everything you need to know to 
setup your course.  If you need any additional assistance, please contact us. 

 
 
 
 

http://www.byuaccounting.com/learn/distance/distancemodel.htm
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The section below is relevant to: 

 Undergraduate on-campus models: Very Relevant 

 Graduate/MBA on campus models: Somewhat Relevant 

 Distance learning/online models: Little Relevancy  
 

Student Responsibility & Additional Resources  

One of the greatest benefits of these models is they allow you to give your students more learning tools 
than they have ever had in the past.  However, many students are initially skeptical this course will be a 
good experience because they initially feel the course is all about the softwareð meaning, sometimes 
they view the software as merely replacing the textbook or feel they paid tuition for an instructor and 
received software instead. In reality, the softwareôs main benefit is to save valuable class time while 
simultaneously providing excellent instruction.  
 
Students must realize this course is all about giving them more tools than they have ever had before. 
Students have the software, optional textbook, optional review sessions, one-on-one faculty assistance, 
the accounting lab, Accounting T.A.ôs, telephone hotline, email support, etc (a discussion of these 
resources is provided below). The students choose how they want to learn. Even though it likely that over 
95%percent of your students will only use the software and never use any of the other resources, they 
MUST feel like there are several options for their learning. 
 
The idea behind this increase in resources centers around the idea of student responsibility.  The basic 
premise is when all things remain equal, students who feel completely responsible for their performance 
generally perform better, feel they are treated fairly, and like the course.  Students, who feel lost and 
unsure where to find additional assistance, often have poorer performance, blame weak performance on 
the instructor, and dislike the course.   
 
Therefore, one of the primary goals in a course is to help every student feel completely responsible for 
the outcome of their grade.  In a traditional model, instructors can emphasize this directive less because 
college students should already know how to be responsible.  However, this model is not traditional and 
instructors should not require their students to adapt instantly to this new model.   
 
Therefore, to create a successful course and to instill a sense of solid responsibility to your students, we 
highly recommend instructors provide the two following items.  These two items are the most important 
aspects of a successful implementation.  (1) An Effective Orientation: instructors should take time on at 
the beginning of the course to guide the students through every aspect of the course.  (2) Provide 
Resources: Instructors should make available every possible resource within the budget and time 
allowances.    
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The section below is relevant to: 

 Undergraduate on-campus models: Very Relevant 

 Graduate/MBA on campus models: Somewhat Relevant
2
 

 Distance learning/online models: Little Relevancy  
 

Orientation  

We cannot over emphasize the importance of the orientation session(s) enough.  Many instructors who 
implement our model, approach the orientation process as they would the first day of any normal course 
when they outline their syllabus with their students.  Please do not do this.  This model is often very 
different from any other course your students have taken.  They need assurance and guidance as they 
approach this model.  A good orientation session should leave the students excited about the course, 
comfortable with the technology, comfortable with the course structure, and resolves all their questions 
and concerns. In addition, students should leave with a firm understanding of the value-added approach 
and their responsibilities in the course.   
 
Orientation Guide 
Because this implementation process is so crucial, we developed a special implementation video and 
document that helps instructors make this day as effective as possible.  The document is available in the 
appendix. You can download the orientation video at www.accountingcds.com/links/orientation_video.htm  
 
Resources 
Before we outline all the additional resources available for your course, we want to share with you a few 
thoughts regarding the psychological effect of these additional resources and the benefits of providing a 
traditional-like model within the value-added approach.  
  

Psychological Effect 
The resources below are not only beneficial to your students as they learn the material but they also have 
a profound psychological effect upon the students by dramatically increasing their sense of security and 
responsibility.  When a student feels they can receive help from additional resources, they immediately 
feel secure and responsible for the outcome of their learning.  BYU uses all of the following resources and 
virtually never receives complaints from their students regarding the outcome of their grade.  Interestingly, 
over 90 percent of all students never use any of the additional resources ð except for the exam review 
sessions.  Therefore, the primary benefit is not necessarily that students use the resources (although this 
is important), but simply that the resources exist. 
 
Probably only a small percentage of your students will ever use the additional resources; however, the 
mere notion that the resources existence will greatly influence each student.   
 

Mimicking a Traditional Model 
One of the best attributes of the Value-Added Teaching Model is it accommodates for students who 
prefer a traditional model with a textbook and follow-up lecture.  By providing the optional textbook and 
weekly review sessions (described below) students can experience a traditional model.  At BYU, less 
than 1 percent of the students choose this option.  However, as noted in the preceding section, this option 
has a huge psychological effect upon ALL students.  When students observe they can choose which 
method to learn from, they immediately feel empowered and responsible for their learning (even though, 
virtually none of your students will ultimately choose this traditional method).  
 
Students, who choose to complain, sometimes report our value-added model and software were too 
radical for them to perform well. They further insist that if this model been more traditional then they would 

                                                 
2
 Graduate students are typically more responsible than undergraduate students, and therefore require less coercion by their 

instructor to perform well. 

http://www.byuaccounting.com/links/orientation_video.htm
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have performed better.  These students are actually just seeking to blame their performance on 
something else besides themselves.  We ask these students if they read the textbook and attended the 
optional review sessions, which would have provided them with the traditional model.   Invariably, these 
students fail to accomplish both of these items.  When we remind these students that they can have a 
traditional experience, they have little recourse but to admit their mistake, accept responsibility, and move 
forward in the course.   
 
Not only does this method instill more responsibility within your students, but it also provides an 
alternative for students who genuinely choose to use the textbook and the follow-up lecture. Even though 
only a few students would ever use this traditional method, we highly recommend you provide this 
alternative because it will strongly benefit our course.  In most cases, you do not need to do anything 
extra, except inform your students of this option.  
 
 

Outline of Additional Resources 

Teaching Assistants & T.A. Lab:  BYU provides an accounting lab for all its accounting students.  This 
lab is open for about 16 hours a day and is staffed by MAcc students and other upper-class men and 
women in the accounting program.  This lab is a great place for students to study and ask questions. BYU 
provides about 18 computers in this lab thereby allowing students to watch the software and have quick 
access to a T.A. if they need help. 
 
With over 3000 annual accounting students and one instructor, a T.A. lab makes a lot of economical & 
practical sense for BYU.  Other institutions with smaller programs may find this option unrealistic.  
However, there are many ways to reap the same benefits without sacrificing precious resources.  For 
example, you may want to consider at least one T.A. who has regular office hours and who can answer 
studentsô questions via Email.   

 
Telephone Hotline: BYU provides a telephone hotline for its students to call for answers to their 
questions.  This phone is located in the T.A. lab and is answered by the T.A.s.  In reality, the hotline is 
more of a psychological confidence booster.  Students actually use our hotline very rarely; however, they 
know the hotline is always available.  The hotline gives them the confidence to use the software at home, 
knowing that if they need to ask a question they can call and get immediate assistance.   
 
Email Support:  Students can email questions to the instructor or T.A.s and receive timely responses 
through email.   
 
Instructorôs Office Hours:  Instructors should explain to students that because the class meets less 
often, they have more time to meet with students in their office.  In reality, instructors will probably not see 
students in their office much more than in a traditional model.  However, the students MUST feel like the 
instructor is readily available and interested in personalized attention.   

 
Class Notes and the Learning Resource Packet:  Students will find greater success in this course if 
they write notes on a hard copy of the course notes.  To access the course notes, students need to open 
the accounting software, click on Resources> Lesson Notes, Problem, and Solutions, then select a 
lesson.   
 
Printing out the all the lesson notes for each lesson can become cumbersome.  Therefore, we created the 
Learning Resource Packet (250 pages), which serves as a summarized textbook and combines all the 
class notes from every lesson and other printed resources such as sample exams, exam review topics, 
and the financial practice set. 
 
At BYU, they print this document and provide it to their students through their campus bookstore at their 
printing costs ($10).  We suggest you do the same and tell your students it is very important they buy and 
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use this document in their studies.  To clarify, everything in the Learning Resource Packet is freely 
available in the software in PDF form; however, it is our experience the students will use the printed 
resource more if they can buy it in the bookstore or at a copy center.  
 
When you decide to use the software for your course, you may freely copy the Learning Resource Packet 
and provide it to your students; however, we only ask that you sell the document for the price of printing. 
If your university bookstore is to provide the document then we allow a reasonable markup. 
 
The Learning Resource Packet is available in the software or online at 
http://www.accountingcds.com/learn/documents/Learning_Resource_Packet.pdf 
 
 
Optional Textbook:  The Introduction to Accounting software is a stand-alone product and does not 
require textbook supplementation. However, if a student wishes to reference a textbook in connection 
with their studies they may certainly do so. For those students, we suggest they use the ñAccounting 
Concepts and Applicationsò, by Albrehct, Stice, Stice, and Swain from Thomson South-Western. We 
reference page numbers from this book in our syllabus so students who wish to read on a given topic may 
do so.  To access more information on this book, please go to 
http://www.swlearning.com/ibc/albrecht9e/main.html 
 
Students can also use the text if they want a more traditional experience. (See Mimicking a Traditional 
Model on page 21).   
 
 
Optional Weekly Review Sessions:  BYU holds an optional weekly review session for any student who 
wants additional help.  Only about 10-15 percent of our students come to these sessions.  One of the 
teaching assistants teaches these sessions.  BYU holds these sessions at the regular scheduled class 
time. 
 
We do provide some PowerPoint presentations and quizzes to help guide these sessions.  Please see 
the appendix for these materials. 
 
Read the section above entitled ñMimicking a Traditional Modelò on Page 21 to learn more how you can 
use these sessions to mimic a traditional model for some students. 
 
Optional Exam Review Sessions:  We recommend instructors hold an optional review session before 
each exam.  At BYU, they hold one review session for all sections.  Therefore, BYU schedules these 
sessions either at night or on a weekend and typically last for a few hours.  We provide exam review 
materials to help guide these sessions. Please see the appendix for these materials on page 117.     

 

 

 

http://www.accountingcds.com/learn/documents/Learning_Resource_Packet.pdf
http://www.swlearning.com/ibc/albrecht9e/main.html
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Resource Summary Table
3
   

 

Resource Importance 
Psychological 

effect 
Summary 

T.A.ôs & T.A. 
Lab 

6-9 
(depending 

on class 
size) 

10 

Having a place where students can go to get 
immediate assistance is very helpful.  If you 
have a small class, office hours and maybe a 
T.A. can suffice.  If your class is very large, 
then a T.A. lab is more important. 

T.A.ôs 

6-9 
(depending 

on class 
size) 

10 

T.A.ôs are a great asset if you have larger 
course.  They can manage the weekly review 
sessions and staff the lab.  

Telephone 
Hotline 

4-7 
(depending 

on class 
size) 

10 

Like the textbook, the hotline is a 
psychological tool.  The phone may never ring, 
but just having it available will make your 
students feel more secure and responsible.   

Email Support 7 8 
Email support is inexpensive to provide and 
very helpful for students who have questions.  

Office Hours 10 10 

Students must feel that you are ready to help 
them if they need assistance.  Even if you 
already have office hours, you will want to 
strongly emphasis this to your students. 

Class Notes and 
the Learning 

Resource 
Packet 

10 10 

This is necessary.  Students can print this 
document from within the software. However, 
because it is a large document we suggest the 
school provides the document through the 
bookstore or a copy center. 

Optional 
Textbook 

5 

10 when 
combined with 

the weekly 
review 

sessions 

When you provide an optional text with 
optional weekly review sessions, you have an 
excellent psychological tool.  Please read 
Mimicking a Traditional Model Above for more 
information. 

Weekly Review 
Sessions 

10 10 

The weekly review sessions are the single 
most important resource you can provide to 
your students; however, not for the obvious 
reasons of reviewing core material.  Weekly 
review sessions with the text mimic a 
traditional model, thus automatically putting 
responsibility back on the students. 

Optional Exam 
Review 

Sessions 
10 8 

This is a great resource for all students to get 
ready for the exam.  You should strongly 
promote these sessions to your students. 

 
 

                                                 
3
 Scale from 1 to 10, with 10 being the most important 

 



 25 

 

Class Size and Number of Instructors 

BYU has about 3000 annual students enroll in the introductory accounting course. ONE instructor 
teaches all these students.  BYU has three main sections throughout the semester:  

Section 1 (about 400 students) Morning section 
Section 2 (about 700 students) Afternoon section 
Section 3 (about 100 students) Night section.  BYU calls this the night section, but in 
reality, it is an online section.  The class only meets once at the beginning of the term to 
discuss the syllabus.    

 
Other schools may want to use the software with smaller class sizes.  The only real advantage to this 
scenario is smaller groups for the value-added sessions.  You can hold one optional review session for all 
sections, or perhaps two to accommodate more studentsô schedules.  
 
One of the biggest advantages of the accounting software is the ability to run many students through this 
course with only one instructor.   
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Assessment 

Exams: There are three exams: 

 Exam #1: (100 points): Covering Lessons 1 - 4 and the Financial Practice Set concepts, (33 
multiple choice worth 3 points each with 1 point for simply taking the exam)  

 Exam #2: (120 points): Covering Lessons 5 - 10 (40 multiple choice worth 3 points each) 

 Final Exam: (150 points): Covering Lessons 11 - 15, (10 True/False worth 2 points each and 43 
multiple choice worth 3 points each with 1 point for simply taking the exam) 

 
As you can notice, our final exam is not comprehensive; however, you may want to change the final exam 
to include questions from throughout the entire course.  BYU allocates points to allow students to redeem 
themselves if they do poorly on the first exam. You of course can reallocate the points in any way you 
wish by either assigning a different point value to each question or varying the number of questions per 
exam.  
 
BYU does not use class time to administer the exams.  They have a testing center that handles about 
1000 students at any given time.  Students can take our exams on any day throughout the term, as long 
as they do not take the exam after the deadline as described in the course syllabus. 
 
Because BYU keeps their exams under tight security, we do not provide them in this document. To obtain 
our exams, please email us at info@accountingcds.com.  Please use your university email account so we 
can verify your identity. 
  
 

Quizzes 
Instructors often ask us how BYU keeps their students moving through the course at a regular pace.  
While simple in nature, the secret is online quizzes.  The only way to make students go through the 
accounting software at a regular pace is to make their efforts ðor lack thereofð affect their grade.  
Therefore, BYU quizzes their students frequently throughout the course.   
 
When BYU first started this course several years ago, they gave one quiz per lesson, each quiz having 10 
questions.  They instructed their students to complete each quiz about every six days as directed by the 
course syllabus.  BYU also told the students they must complete the quiz by midnight of the given day or 
they lose all the quiz points. 
 
Unfortunately, BYU discovered a problem with this method.  With some lessons taking over three hours to 
complete with a good level of comprehension, students were waiting until the last moment and moving 
through the lessons too fast so they could complete the quiz before the midnight deadline.  Studentsô 
performance on the quizzes was poor, which carried over to the exam scores as well.  Students could 
have remedied this problem by dividing their workload over a few days or allocating a several hours to 
study a lesson.  Unfortunately, most undergraduates are not responsible enough to study in this manner. 
 
To remedy this problem, BYU restructured the 15 quizzes into 25 smaller quizzes (five questions each).  
BYU then directed their students to complete a quiz about every half lesson as indicated by the course 
schedule.  In this scenario, students only had to allocate about 1.5 hours of time to watch the accounting 
software before completing the quiz.  Fortunately, this small change fixed the problem.  Students 
performed much better on the quizzes and the exams.  We suggest you quiz your students with the same 
frequency. 
 
While online quizzes are tremendously simple to distribute to a large class and even easier to score, they 
have one inherent disadvantage ð students can cheat on them.  Because online quizzes are not 
proctored, some students will do whatever they can to perform well on the quiz ð even if that means 
being dishonest.  To combat this problem, instructors will sometimes design pooling systems, where they 
pull each question from a large pool of questions.  While this system does help inhibit students from 

mailto:info@byuaccounting.com


 27 

copying each otherôs work, it does not divert students from referencing their notes, a text, or in this case, 
the accounting software while taking the quiz.  Another way to fight this problem is to time the quizzes.  
Because referencing notes and other forms of cheating can sometimes take more time than just pulling 
the information from oneôs brain, timing the quizzes can work to a limited degree.  BYU allows 5-10 
minutes per quiz; however, you may want to reduce that number (most of our quizzes only take about 3 
minutes to complete).  BYU also tells the students on the first day of class that if they see a student 
performing very well on the quizzes and performing poorly on the exams then they reserve the right to 
lower the studentôs quiz scores.   
 
Remember, the primary purpose of the quizzes is to motivate the students to watch and learn the 
software content. Therefore, with all advantages and disadvantages considered, BYU decided to allocate 
enough points to the quizzes to motivate the students to watch the accounting software, learn the 
material, and complete the quiz but not enough to affect their grade seriously.  BYU wants the majority of 
the studentsô assessment points to come from the exams in a proctored environment.  At BYU, the 
quizzes make up about 17 percent of the final grade, which seems to be about the right percentage.  
However, if you decide your students need more incentive to motivate them properly to learn the core 
content, then you may want to attribute more points to the quizzes (perhaps up to 25-30 percent).  
However, as you increase the point value of the quizzes you also increase the likelihood the students will 
cheat.    
 
Therefore, if you want to increase the value of the quizzes to motivate your students more and combat 
cheating simultaneously, we suggest you consider the Responsibility Model Variant described on page 
20.    
 
BYU also allows students to drop seven quizzes to accommodate for students who perform poorly on 
some of the quizzes, do not take the quiz (for whatever reason), or think a question is ambiguous.   
 
Because we keep the quizzes under tight security, we do not provide them in this document. To obtain 
our quizzes either in hard or electronic Blackboard form, please email us at info@accountingcds.com.  
Please use your university email account so we can verify your identity. 
 

Tips to Hinder Cheating With Online Quizzes 

 Warn students if a disassociation is observed between quiz scores and exams scores, 
the administration reserves the right to lower the quiz scores. 

 Use a pooling system so quizzes vary from one student to another.  

 Time the quizzes (less than 5 minutes is reasonable for many of our quizzes) 

 Make all or some of the quizzes available at a specific block of timeð perhaps just prior 
to your regular scheduled class time.  This hinders students from being able to work in 
collusion. This technique is especially useful in the Time Motivator Variant (on page 18).   
Some course management software does provide this feature. 

 
 

mailto:info@byuaccounting.com
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Quiz Schedule 
In the past, students sometimes became confused on which quiz corresponds to a given lesson segment.  
For example, quiz #6 corresponds to the first half of lesson 4ð not lesson six.  While the course schedule 
within the syllabus (on page 63) delineates this distinction clearly, students sometimes take the wrong 
online quiz.  To remedy this problem, we developed a simple color-coding system (see the picture below). 
 
 

 
 
 
Most lessons

4
 have two colors (red and blue), which identifies part A and part B of a lesson.  The colored 

sections designate the topics covered in the corresponding quiz. In addition, we separated the lessons in 
a similar manner for the Practice Module and the Glossary.   Instructors should make sure their students 
understand this feature.   
 
If you do not want to use our quizzes, have your students turn off the color coding system by clicking File 
> Settings and uncheck the Enable setting.  
 

                                                 
4
 Some lessons have only one color because there is only one quiz for that entire lesson (see lesson 7). 
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 (Note: This information is also in the syllabi. Make sure your students understand this 
information before starting the course.  Students should pay particular attention to the 
Homework Problems, the Glossary, and the Practice Module.) 

Tips to Performing Well in This Course 

Á Study Hard and Actively Participate:  As with any subject, the more you study the better you 
will perform.  Be an active participant as you watch the lessons.  Students who sit back idly and 
just casually watch the lessons do not perform as well.  Use the provided controls to stop the 
lessons to take notes or rewind difficult topics to review them again. 

Á VSP: Make sure you are responsible with the Variable Speed Playback controller.  Setting the 
speed too high just to finish faster is not responsible. 

Á Homework Problems: Although the homework problems in each lesson will not be submitted or 
graded, your ultimate success on quizzes and exams will be directly correlated to your ability to 
understand and do the homework problems on your own. Because homework solutions and 
explanations are provided, many students are tempted to simply refer to the solutions rather than 
hammering through a problem on their own. This is a serious mistake. The best learning takes 
place when students work through problems on their own before looking at the provided solution. 
You must be able to understand and do these homework problems on your own without 
references to do well on the exams or quizzes. 

Á Take Good Notes:  Make sure you have a hard copy of the lessons notes (or Learning Resource 
Packet) and take written notes when you are watching the lessons.  

Á Seek Assistance:  If you are having difficulty, seek additional assistance by attending the review 
sessions or talk with your instructor or T.A. 

 
 

Do the Following Before Taking a Quiz or an Exam 
Á Homework Problems: Make sure you can answer and feel comfortable with every homework 

problem in the table of contents in each lesson.   
Á Glossary: Open the Glossary and make sure the ñBy Lessonò button is depressed. You should 

know the definitions of every word in the section(s) you are studying.  Clicking the blue 
hyperlinked words will help you learn the definition of a word by establishing context within 
another definition. See picture below. 

Á Practice Module: Open the practice module and work through each problem in the section(s) 
you are studying.  Take time to work the solutions on paper and then review your work by clicking 
on the ñShow Answerò button. See picture below.  If you answer a question incorrectly, review 
that topic in the lesson again.   

Á Review Sessions: Attending the exam review sessions is an excellent way to prepare for the 
exams. 

Á Review Notes: Review your notes just prior to taking a quiz or exam. 
Á Review lessons: Go through each line in the table of contents and make sure you are 

comfortable with every topic.  Some students find great success by reviewing the lessons at the 
highest attainable VSP speed. 

Á Review Slides:  By clicking the next and back buttons, you can move through the lessons and 
review the slides. If you find a slide you need to review, click on the synchronize button to 
synchronize the video to the slide.    
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Glossary 
 

 
 
 
 
Practice Module 
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Managerial and Financial Breakup & Additional Topics 

BYU combines financial and managerial topics into both of their introductory accounting courses.  To 
learn why BYU does this, please watch the undergraduate video presentation by going to 
http://www.accountingcds.com/learn/undergraduate/undergraduate.htm and clicking on Play 
Presentation.  
 
We feel very strongly about this content restructuring.  We believe this model provides a better 
pedagogical model for retained learning and enhanced recruitment.  We also believe this model allows 
departments to restructure their courses, which can save precious departmental resources.  Ultimately, a 
decision to change this content structure will take time and departmental approval. 
 
Regardless if you decide to make the change, the accounting software continues to be the best learning 
tool option, even within the separate financial and managerial content structure.  Many schools discover 
Set #1 covers all the financial topics they need except for a statement of cash flows lesson.  For this 
reason, we added a statement of cash flow lesson to Set #1, which you can view by ñunlockingò the 
lesson.  To unlock this lesson please see page 50.  
 
You may cover topics in your financial course or managerial course that Set #1 does not cover, which you 
must have in your course.  If this is the case, please tell us what topics you need.  Oftentimes we can 
accommodate you by bundling those extra topics with Set #1.    
 
 

Technical Support for Software 

We went to tremendous strides to make sure our software is as error free as possible.  However, on 
occasion students may have a technical issue. Our goal is to divert every technical question way from 
instructors.  To contact technical support, students should log into our site at 
www.accountingthelanguageofbusinss.com > click login to your account > enter login information > user 
logs into site > click the help tab > follow directions to contact technical support. 

http://www.byuaccounting.com/learn/undergraduate/undergraduate.htm
http://www.accountingthelanguageofbusinss.com/
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Trial Period 

The best method to assess if the accounting software is a good solution for your course is to put it to the 
test with your students. We will provide the accounting software to your students at a discounted rate.  
You then will be able to assess if they are a better learning tool than a traditional textbook and if they 
provide more classroom time for the value-added classroom experiences.  
 
Price: 
We can provide the software to your students at a significant discounted price for the first semester as 
you conduct your trial. 

 

Trial Methods: 

Instructors typically choose to conduct the trial in one of the following methods: 

1. Section Trial:  In this trial, instructors take one of their sections and implement the accounting 
software model.  They then compare the outcome of the software section with other concurrent 
sections using a traditional model.   

We strongly recommend using this method for a few reasons.  Students and instructors usually 
observe this method as more organized and fluid than the hybrid model below.  Additionally, 
instructors who use this method find it easier to evaluate the results of the trial because the data 
is not convoluted by other variables (For a short discussion on this issue, read the ñEvaluation of 
Courseò section below, located under the Tips and Possible Pitfalls heading).   

This method also allows the instructor to implement the actual Value-Added Model, at least in 
part, and observe how it works.  For the trial period, instructors do not need to create all the 
value-added sessions; however, they may want to create a few to observe how they influence 
their students. 

As you decide which trial method to use in your course, we recognize this method may give you 
some apprehension, especially if you have limited interaction and knowledge of our accounting 
software and model.  Therefore, we recommend you read this document and interact with our 
team to help you feel comfortable with our model.  This preparatory process may take a few more 
weeks than the next method, however we feel this method delivers the best results. 

2. Hybrid Textbook & Accounting Software Trial: Sometimes instructors choose to conduct the 
trial by using the accounting software and the textbook in the same course, thus allowing them 
and their students to compare the accounting software along side the textbook. While this method 
does certainly work and can give you an excellent demonstration of our model, we do not 
recommend it as readily as the first method.  We have noted some of our reservations for this 
method above.  In addition, we should reiterate this method might amplify the problem associated 
with your students comparing the relative effort required between the accounting software and 
textbook models (discussed below in the ñEvaluation of Courseò section).  If you choose to try this 
method, please make sure you pay particular attention to the trial guidelines delineated below.    

 

 Trial Guidelines and Possible Pitfalls: 

 Experimentation: NEVER tell your students you are using the accounting software on an 
experimental basis.  Students who feel they are part of an experiment often rebel against this 
model, especially if they perform poorly in the course.  Students who feel experimented upon 
often relinquish their responsibly in protest.  You must portray to your students that this is the 
establish method for this course. 

 Isolate Software From Textbook:  As you develop your syllabus under the hybrid trial method, 
you need to develop a course schedule that isolates the accounting software from the textbook, 
at least for part of the course, so you can evaluate the accounting software without the inference 
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of other variables.  Instructors should not make both the text and the accounting software 
available to the students and let the students choose which learning tool they want to use for any 
given lesson.  This method is confusing for the students and difficult to evaluate. 

For example, if there are 15 lessons in the course, perhaps the students use the accounting 
software to learn all the core content for lesson 1-8.  We suggest to instructors to never re-teach 
the software content in class, except for optional review sessions.  If the students know they can 
get the core content rehashed in class, they will not watch the accounting software lessons.  
However, if your only goal is to directly compare the textbook with the accounting software and 
you do not want to change your course structure drastically, then you may proceed with the 
rehash lectures in the classroom; nevertheless, we discourage this use of the software.  When 
students use the software, class attendance should be less frequent and focused on application-
based analysis of the core content.   

For the other lessons 9-15, students can use the textbook and come to the follow up lecture.  We 
do not suggest you alternate between the text and software for each successive lesson.  This 
rapid switching may inhibit contextual growth of the subject.  Rather, we suggest students use the 
software in at least 3 to 4 lesson blocks.   

 Student Questions:  Student questions should be answered through the optional review 
sessions and other additional resource channels.  We suggest instructors not use class time, or a 
limited amount of time, to answer questions relative to the accounting software content.  Class 
time should be used for value-added topics.  BYU never answers questions in their eight required 
class periods ð they simply do not have enough time.  In addition, this forces the students to 
take more responsibility in their learning. 

As you are conducting your trial, you may still have enough class time to answer questions 
without any serious drawbacks. However, we suggest you only allow students to ask specific 
questions. Questions like, ñI donôt understand the accounting softwareò is not an appropriate 
question and means the student did not truly study.   

Our ideology is not to inhibit students from asking questionsð quite the contrary.  True learning 
comes through good questions.  However, some settings are not as conducive for questions as 
other settings.  

 Required Review Sessions: Some instructors decide to hold required class sessions to review 
the accounting software material.  While, we do not ideologically support these types of sessions, 
this option can work very well with your course depending on the type of student you have. 
However, you run the risk of students not truly studying the accounting software lessons if they 
know they will receive the content in class.  

Therefore, we suggest students direct these sessions through questions to the instructor.  
Understanding answers to questions requires students to have a pre-established context, which 
they can only obtain through proper studying of the accounting software lessons. 

 Evaluation of Course: As you judge the effectiveness of this course, make sure you are not 
deceived by lurking variables. If you base the success of this course upon the evaluations from 
students, be careful about the types of questions you ask your students and the method of 
interpreting the responses.  For instance, in a traditional model, instructors require students to 
read the text before coming to class to prepare for the lecture.  However, in reality, students 
seldom read the text, at least with any serious level of depth, before coming to class.  As you 
have observed, this phenomenon is unfortunately plaguing higher education in nearly every 
subject, especially in undergraduate education.   

We designed the accounting software to replace the pre-class textbook reading and the in-class 
follow-up lecture.  Therefore, when students are confronted with the notion that they actually have 
to use the software to study outside of class, some may resist.  In effect, you have just added 30+ 
hours of homework to their scheduleð even though they should be studying at least this many 
hours under a traditional model. 

Therefore, when you ask your students at the end of the course if they liked this method over a 
standard textbook-lecture approach, and some respond in the negative, you must be very careful 
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on what they are actually reporting.  It is highly probable they are saying they prefer the traditional 
model because they can more easily shirk responsibility. They may have learned better with the 
software, but due to the forced increase of responsibility, they may initially withdraw away from 
this model. 

By the way, as your strength of developing and delivering the value-added sessions increases, 
this issue will fade dramatically.  The more students feel benefited in class by good value-added 
sessions, the more satisfaction they will have in the course. 

As you analyze your trial period be watchful of spurious data. Most students love the accounting 
software and have no issue adapting to this new model.  However, we feel it necessary to provide 
you with as much information as possible to prepare you for any scenario. 

 

 
Trial Summary:  
Á Each student will receive a discounted copy of the software for the first term of the trial. 
Á You do not need to change your model of teaching to evaluate the accounting software.  
Á Students can use the accounting software along with your standard textbook to evaluate the 

accounting software.  
Á You are not obligated in any way to use the accounting software in your course after the trial.  
Á You determine the amount of contact you want with us. 

  
Request a Trial  
Please contact us at trial_program@accountingcds.com  and we will help arrange the trial.  

 

Using the Accounting Software in Campus Computer Labs 

Allowing students to use the accounting software on campus computers can be a great benefit to their 
studies.  Some students appreciate the convenience of campus labs while other students, who do not 
own a computer, use the labs more out of necessity. 
 
To make the accounting software available in the labs, we will need to talk with your lab technicians.  
Please have them contact us at technical_support@accountingcds.com or have them call 1-800-583-
3840 x803.  We can usually help the technicians setup the labs in just a few minutes. 
.   
 

mailto:trial_program@byuaccounting.com
mailto:technical_support@byuaccounting.com
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Possible Pitfalls and Important Notes 

These possible pitfalls and important notes come from years of working with various schools across the 
country. Fortunately, these problems are easily fixable by following the counsel below. However, if one of 
these problems is left unchecked, severe consequences can result.  Some of these items were 
mentioned previously in this document; however, we feel it is important to reiterate them again. 
 
Blame:  
Concerning studentsô blaming their performance on something besides themselves, the following 
statement is commonly heard, ñI did poorly in this course (or on an exam).  Had this been a traditional 
model, I would have done much better.ò 
Response: 
ñIf you are looking for a traditional model, then did you read the textbook and go to the optional weekly 
review sessions?  Because if you had, you would have found this course to be much like a traditional 
model.ò 
 
Students who perform poorly in this course will seek to blame their performance on some aspect of the 
course. They will contend that had the course been a traditional model (textbook/ lecture approach) they 
would have performed well. The fastest way to make these students realize they are responsible for their 
performance is to ask them if they read the optional textbook and attended the optional review sessions. 
If they did, then they would have experienced a traditional model. Almost invariably, students who try to 
blame their performance on the course do not attend the optional sessions. This is because these are 
poorly motivated students who view optional class time as ñno class time.ò What is great about this model 
is if a student wants a traditional textbook/lecture course then they can have it. Unfortunately, poorly 
motivated students perform badly regardless of the teaching model. By conducting optional review 
sessions, you give the students no excuses for their performance. 
 
Students may try to blame their performance on other issues within the course.  However, we designed 
each additional resource as a tool to combat each excuse or complaint.  Simply remind your students 
they can always find help if they are truly seeking it. 
 
Bad Attitude by Faculty: If any faculty member has a negative attitude towards this course and displays 
their opinion in any way toward the students then this course will greatly suffer. Students will initially feel a 
little burdened because this course requires more out-of-class learning than other classes. If the students 
feel the instructor does not like this course then they will almost invariably dislike the course. This will 
cause the students to not work as hard and blame their performance on the accounting software or lack 
of interaction with the instructor. This is why the enthusiasm of the faculty is paramount in implementing 
this course. 
 
Course Experimentation: If students feel the instructor or department is conducting an experiment to 
observe how this model works, then this course is doomed for failure. You must approach this course as 
if this is the established method for teaching this class. 
 
Students may feel you are using the accounting software and this model to get out of work. You 
must show the students that despite the lack of regular class sessions you are very occupied by the daily 
functions of this course. They must understand by learning the core content outside of class, you are able 
to use class time for value-added material. Furthermore, this model allows the instructor to work one-on-
one with the students who desire further help. Instructors may want to address this concern up front with 
their students.   
 
Instructors should also post regular messages on the course website to communicate with their students.  
This is a great way to maintain a connection with your students despite the lack of frequent live 
interaction. 
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Despite your portrayal, students may feel this course is only about the accounting software. This 
is actually a common problem. Sometimes students view the accounting software as just merely replacing 
the textbook or feel they paid tuition for an instructor and received accounting software instead. Students 
must realize this course is all about giving them MORE tools than they have ever had before. Students 
have the accounting software, textbook, optional review sessions, one-on-one faculty assistance, the 
accounting lab, etc. The students choose how they want to learn. Even though it likely that over 95% 
percent of your students will only use the accounting software and never come to the review sessions, 
they must feel like there are several options for their learning. 
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How to Use the Software 

 
It is very important as an instructor to be well versed on how the software operates.  The best way to 
learn how the software works is to use it for a while.  We recommend you watch the orientation video 
(available in the Orientation Guide on page 41) as it shows how to use the accounting software in detail.  
In addition, we have included many of the functions of the accounting software for your reference.  This 
information is also included in the software by clicking the round Help button from the main program 
interface. 
 
Software Interface 

  

 

1. Video Window - This is the video portion of the lesson. This window has the ability to double in 
size. To change the video to double size, Click "View" and then click "Double size video."  

2. Fast Forward - This button fast-forwards the video at about 10 times the original speed.  
3. Fast Rewind - This button fast rewinds the video at about 10 times the original speed.  
4. Video Status Window - The status window tells the user the present state of the video and the 

video now counts in real-time.  
5. Time Bar - The time bar moves in real-time as the video plays. The user can also manipulate the 

time bar with ease.  
6. Play/Pause Button - The play and pause button are combined.  
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7. Stop Button - This button stops the video and returns the time bar to the beginning of the video 
segment.  

8. Ten Seconds Back button - This button moves the video back ten seconds.  
9. Synch Button - This button synchronizes the video with the current slide.  Students can click the 

next or back buttons to find a particular slide. Then they can click the Synch Button to hear the 
video associated with that slide.  This feature is particularly useful for reviewing and studying.  

10. Volume Control Slider - This slider controls the volume of the presentation.  
11. VSP (Variable Speed Playback) Module- This integrated module allows the user to increase or 

decrease the presenter's rate of speech without distorting the pitch of the voice.  The module can 
be set to 2.0 (twice the normal rate) to .5 (half the normal rate) This module only works properly in 
Windows XP with Windows Media Player 9 installed.  If a student has windows 2000 or an earlier 
edition, they can install the Enounce plug-in and achieve the same VSP results.  

12. Table of Contents - This is an outline of the content in the lesson.  
13. Help Button- This displays the user guide 
14. Practice Module Button- This displays more homework problems to help students with their 

studies.  They should be able to answer all the questions correctly before taking a corresponding 
quiz or exam.  

15. Glossary Button - (see below for more information about the glossary).  
16. Calculator - This button loads the internal program calculator. If you desire, you can set the 

program to load the default Windows calculator in the settings menu when you click this button.  
17. Close - This button shuts down the program.  
18. Quiz Information Legend ï This feature helps students to know what topics are in each lesson 

segment and when to take a quiz.  Please see page 28 for more information.  
19. Slide Window - This is the Flash

TM
 animation window.  

20. Back Button - This button causes the slide window to show the previous slide.  
21. Next Button - This button advances the slide window to the next slide.  

Menu System 
Below is a description of each item under in the menu system.  
 
File  
Á Open Lesson - This lists available lessons. Click on a lesson title to view the lesson.  
Á Open Session - This allows the user to load a previously saved session.  
Á Save Session - This allows the user to save their session so they can return later to the exact 

spot where they left off.  
Á Settings - This loads the Settings menu. In the Settings menu, a user can turn the VSP module 

on or off, choose another calculator, and adjust many other settings.  
Á Recent Lessons - This lists recent lessons the user has viewed.  
Á Recent Sessions - This lists recent sessions the user has saved.  
Á Exit - This closes the program. 

 
View  
Á Double-size video - This doubles the size of the video. This is very useful for monitors that have 

very high resolution.  
Á Glossary - This loads the glossary. See page 30. 
Á Calculator - This loads the calculator.  
Á Practice Module - This loads the practice problems module, which will help you test your 

knowledge of the lesson content.  See page 30. 
 

Resources  
Please note: to load the documents (PDFs) in this menu, Adobe Acrobat must be installed.  
Á Company Website - This loads our website in a browser.  
Á Lesson Notes, Problems and Solutions - This list the lesson notes, problems and solutions for 

each lesson. Click on a title to load the document.  
Á Learning resource Packet - This document combines all the PDFs into one body.  



 39 

Á Financial Practice Set - This list the financial practice set and solutions. Click on the title to load 
the document.  

Á Exam Topics - This list the three exam topic documents. Click on a title to load the document.  
Á Sample Exams - This list the three sample exam documents. Click on a title to load the 

document  
 
Help  
Á Help - This loads the Help window.  
Á Beta Feedback - This function loads a beta feedback form in Microsoft Internet Explorer. Please 

use this form if you notice a bug with the new version or if you have an idea that will enhance the 
program. Your feedback is greatly appreciated.  

Á Send Diagnostics - This function is helps us diagnose your problem.  
Á About - This displays the developmental team and version number.  
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Course Orientation Guide 
Business earning Software, Inc 

 
 
Introduction 
Thank you for taking time to read this guide and watch the accompanying video.  This document and 
video explain how to introduce BYUôs accounting software and the Value Added Teaching Model

TM
 to 

your students. 
 
We CANNOT emphasis enough that much of the success of this course is predicated upon an effective 
student orientation process.  Schools who adopt our program are asking their students to change the way 
they usually approach education.  While this course gives students more learning tools than they have 
ever had before, it does require them to take more responsibility for their education. Students may initially 
be inclined to resist this responsibility. However, by shifting the focus from the increase of individual 
responsibility to the exciting learning environment, these students will perform well and will be excited by 
the advantages this model provides. 
 
We strongly counsel instructors to view this video in its entirety and then review it as needed.     
 
We provide the orientation video in two formats.  The first is a Windows Media file, which you can 
download immediately by clicking the following link: www.accountingcds.com/links/orientation_video.htm.  
The second is a standard DVD, which we can ship to you.  Please contact us at info@accountingcds.com 
for this DVD.  
 
 
Important notes:  
 

1. Religious Aspect of Video: Brigham Young University is a very religious institution.  
They taped this video live in front of actual BYU students on the first and second days of 
class. As they converse with their students in this video about ethics, morals, and 
character, they make a few references to their faith, their university Honor Code, and 
other aspects of their church.  After some consideration, we decided not to remove these 
references.  We feel there is an inherent value to other instructors who view this video to 
see an accurate portrayal of exactly how BYU appeals to its students as they explain the 
aspects of this course.  Our hope is other instructors will find this video helpful as they 
tailor their presentation to appeal to their students at both religious and secular 
institutions. 

2. Guide Changes: We produced this video and guide several years ago and a few items 
have changed.  The most important change is how students purchase, download, and 
install the accounting software.  Please seeon page 10 for these directions. 

3. Graduate and Online Models: We produced this guide and video for an undergraduate 
model.  If you are developing a Graduate/MBA model or distance learning/online model, 
you will need to make some obvious adjustments to the orientation session.  

 
 
 
 

http://www.byuaccounting.com/links/orientation_video.htm
mailto:info@accountingcds.com
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Class Orientation Sessions 
We strongly suggest you use two class periods for the orientation process.  At BYU, they use two 80-
minute class periods to accomplish this objective.   The reasons for two class periods are due to the two 
assignments given on the first day.  
  
Orientation Objectives  
We have outlined seven main objectives divided between the first two days of orientation.  We strongly 
suggest you accomplish each objective.  In addition to these objectives, many other smaller objectives 
exist that if accomplished will greatly add to this course.  You can find those other objectives on the 
Orientation Checklist below.  You may also watch how we meet all the objectives by viewing the video. 
 
DVD Chapters 
Next to many of the objectives and explanations, you will see a DVD chapter number (if you plan 
watching video via the Windows Media file then please see the next paragraph).  This number refers to 
the DVD chapter that contains a demonstration of how we accomplish this objective.  Please use the 
forward and back buttons on your DVD player to navigate to the correct chapter.  We demonstrate some 
objectives throughout the video and therefore do not necessarily correlate to any particular segment.  
Additionally, we may identify one or two main chapters that reference a given objective; however, this 
does not suggest these chapters are the only references to that objective.  Therefore, it is best to view the 
entire video and then use the chapters for review. 
 
Chapter Reference  
If you plan to watch the video via the Windows Media file then you will not be able to reference the video 
by chapters.  Instead, you will need to reference the video by the time counter.  Please refer to the 
Chapter Reference section on page 48 to find the corresponding time code for each chapter.  For 
example, if you wish to view chapter 47 then navigate in the video to 1:24:14 (1 hour, 24 min and 14 
seconds).   
 
Day One Objectives 
Objective One: Excite the students about this course. 
Objective Two: Introduce and demonstrate the Introduction to Accounting software. 
Objective Three: Introduce yourself and build a rapport with the students. 
 
I. Objective One: Excite the students about this course. To accomplish this objective effectively 

the students must understand the following: 

 An accounting course is applicable to all students regardless of their intended major. 
- Students must understand that an accounting course is one of the most applicable 

courses they will take in their college experience regardless of their major. The 
information they learn in this course will immediately influence their lives for good.  
(DVD chapters 6, 7, 10 & 11) 

- Students become much more excited about any subject when they can see how the 
information they are learning is immediately applicable to their lives. (DVD chapters 
14. also review 45, & 46 in day twoôs presentation) 

 A degree in accounting is NOT specifically designed to produce accountants but 
rather business decision makers and business leaders. 
- All students will at sometime in their life become business decision makers 

regardless if they ever own or manage a business.  Whether they ultimately become 
an executive of company, start their own business, or just plan for their retirement 
they will need to become savvy with the language of business concepts learned in 
this course. (DVD chapter 11) 

- The instructor must abolish and rebuild the studentôs current paradigms of 
accountants and the accounting profession.  Most students initially believe the 
accounting industry is primarily centered around taxes, ñbean countingò, math, or 
other misconceptions.  This paradigm is very damaging and if not corrected can 
affect the success of this course. (DVD chapters 9 & 10) 
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 This course will allow students to see the depth and breadth of the accounting 
world.  Additionally, the accounting software create an exciting and efficient 
learning environment. 
- In day twoôs presentation, you will discuss the details of the Value-Added Teaching 

model.  However, today you will want to briefly mention how this model works and the 
benefit to students. (DVD chapters 14. also review 45, 46 & 47 in day twoôs 
presentation) 

 
 
II. Objective Two: Introduce and demonstrate the Introduction to Accounting software.  To 

accomplish this objective effectively the students must understand the following: 

 The students must realize that the accounting software are an extraordinary tool 
designed to make their learning faster and more effective. (DVD chapter 14) 
- The instructor must explain to the students that the accounting software do a better 

job at explaining the core content compared to a standard lecture approach. 
- The accounting software allow students to go at their own pace.  In addition, one 

student is not held back while a classmate needs more time to comprehend the 
material. 

 Students should understand that this course gives them more learning tools than 
they have ever had before. 
- The students must realize that while the accounting software are the best learning 

tool, they are not the only tool for learning the core content.  Students can use the 
optional textbook, TA lab (if available), optional review sessions, instructor support, 
etc.  Students DO NOT just have a new learning toolðnow, they have MORE tools 
than they have ever had before.  This is one of the biggest issues that must be 
communicated to the students. (DVD chapters 14.  Also review 32, 33, 45, & 46 from 
day twoôs presentation)  

 Students need to know how all the leaning tools work on the accounting software 
and how those tools enhance their learning. 
- Demonstrate the variable speed playback tool (Enounce or the integrated VSP 

module).  Show students how their learning is maximized through this tool.  (DVD 
chapters 21 & 22) 

- Demonstrate the play, stop, ten-seconds-back button, and synch button. (DVD 
chapters 20, 25, 26, & 28 ) 

- Demonstrate the Next and Back buttons.  Show the students how these buttons are 
helpful in reviewing material and self-testing. (DVD chapter 27) 

- Demonstrate the glossary.  Show students how the glossary is like a mini-textbook 
with expanded definitions.  Explain that before they take a quiz they should know all 
the vocabulary words associated with that quiz. (DVD chapters 42 & 43) 

 Students must know how homework is accomplished.  
- We suggest you demonstrate the homework by showing the students problem six in 

lesson two. (DVD chapter 35) 
- Demonstrate the Answer, Hint, and Walk Through Buttons. (DVD chapters 36, 37, & 

38) 
- Explain how the Walk Through is much more comprehensive and helpful than a 

traditional course. (DVD chapter 38) 
- Explain to students why the homework is not graded.  They must realize that this 

requires a significant amount of discipline and responsibility to make sure they 
understand the concepts covered by the homework. (DVD chapters 40  & 41) 

- Warn the students that many students perform poorly on the first exam because they 
either do not take the homework seriously or think they know how to accomplish the 
homework without actually doing it on their own. (DVD chapters 40  & 41) 

 
 
III. Objective Three: Introduce yourself and build a rapport with the students.  DVD chapters 2, 12, 

& 79) To accomplish this objective effectively the students must understand the following: 
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 Students must feel the instructor is their friend and available if they need help. 
- Because this course has the ability to meet less often than a traditional course, 

students can easily feel abandoned by the instructor.  If this occurs, the 
repercussions can be extremely detrimental to the success of this course.  The 
students must feel you are dedicated to their education despite the lack of regular 
direct interaction.  

- The fastest method we have discovered to building a good initial rapport with the 
students is to take several minutes to introduce yourself and explain why you became 
interested in accounting and why you are excited about this course.   

- Explain to students that this course allows you as an instructor to spend less time in 
the classroom, which frees up time so you can have more one-on-one interaction 
with the students outside of class in your office. 

- Tell students that you are excited for students to come to your office and ask for help.  
Chances are you will not have any more students actually come to your office than 
compared to a traditional course. 

- What is important is that the students feel you are waiting and eager to help them. 
- Do not allow students to have a legitimate excuse that you were not there to help 

them.  The students that perform poorly in this course almost invariably choose to 
blame their performance on some aspect of this course. Typically, they try to blame 
the lack of contact they had with the instructor.  If the instructors truly make 
themselves available then the students will not be able to honestly blame the 
instructor for their poor performance. 

 

 
Day one Assignments (to be accomplished before day twoôs class period) 

1. Have the students read the entire syllabus. (DVD Chapter 13) 
2. Have the students obtain the Introduction to Accounting software from the Bookstore and get 

them working on their computer or a lab computer.  (DVD chapter 16) 
 
Day two Objectives 
Objective Four: Make sure the students have tried to get the accounting software to work and know 
where to get help if they have trouble. 
Objective Five: Introduce the Value-Added Teaching Model. 
Objective Six: Introduce the course website. 
 
 
IV. Objective Four: Make sure the students have tried to get the accounting software to work and 

know where to get help if they have trouble. To accomplish this objective effectively the students 
must understand the following: 

- Student must know where to go for help if they are having technical difficulty.   
 

V. Objective Five: Introduce the Value-Added Teaching Model.  To accomplish this objective 
effectively the students must understand the following: 

 Relate to the students that the Value-Added Teaching Model is the best and most 
exciting approach for this class.  
- Explain to students how class time is used for value-added discussions. Students will 

see the real-world applications of the core content they learn outside of class. 
Additionally, The students will be able to see the exciting world of business and 
accounting as they learn the depth and breadth of the accounting industry.  (DVD 
Chapters 45, 46 & 47) 

- Explain to students how exciting these value-added sessions will be.  You may want 
to give them a short summary of some of the topics you will be discussing in these 
sessions. (DVD Chapter 46) 

- Spend a little time explaining how the students will be learning both managerial and 
financial accounting.  Explain how this approach allows the students to see the full 
spectrum of the accounting industry.  Additionally, explain how this model is a better 
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pedagogical approach by not allowing them to go too deep too quickly into complex 
topics in the first course.  Then relate how in the second course this model allows 
students to review and expand upon the topics learned the first course. (DVD chapter 
47) 

 The Value-Added Teaching Model is an ideal learning environment that cultivates 
the concept of being a life-long learner. (DVD chapters 40 & 41) 
- This model gives students flexibility and choice of when and where they want to 

learn. While they are in control of how they learn, they must understand this freedom 
requires great responsibility.  It is the studentôs responsibility to complete the 
homework assignments even though they are not turned in or graded.  They need to 
be responsible and seek help if they are struggling.   

 
- This idea of using discretionary time to learn is in large part the essence of being a 

life-long learner.  
 
 
VI. Objective Six: Introduce the course website. To accomplish this objective effectively the students 

must understand the following: 

 Show students how to take quizzes, submit reports, and acquire other information. 
- Log onto your course website and visually show your students how to navigate 

through the site (DVD chapter 49) 
- Show your students the Course Documents and Course Information sections of the 

website and explain how each section is used.  (DVD chapters 50, 52, 55 - 59, & 61)  
- Show your students how to submit a report (DVD chapter 53) 
- Show your students how to take a quiz.  We suggest you take the first quiz with them 

in class. (DVD chapters 60 ï 66) 
- Tell your students the potential problems while taking a quiz, i.e. quiz numbers do not 

correspond to lesson numbers. (DVD chapter 70) 
- Tell your students how many quizzes they can drop.  (We allow students to drop 
seven quizzes to accommodate for students who donôt take them (for whatever 
reason), perform poorly on some of the quizzes, or think a question is ambiguous.)  
(DVD chapter 77) 

- Tell your students all the ways they can cheat so they do not think they can out trick 
the instructor.  (DVD Chapter 73) 

- Tell your students why they should not cheat on these quizzes.  (DVD chapter 74) 
-  Additionally, tell them you will exercise judgment when reviewing quiz scores to 

make changes where someone has obviously cheated.  (DVD chapter 75) 
 

 
VII. Objective Seven: Make sure the students know exactly what is expected of them and that 

they have no questions regarding how the course is administered 
- The students must read and comprehend the syllabus or they will have problems in 

the course.  You will want to ensure students have read the syllabus by either 
verbally quizzing the students in class or giving them a small written exam.  

 
Summary of Objectives 
 
Objective One: Excite the students about this course.  

 An accounting course is applicable to all students regardless of their intended major. 

 A degree in accounting is NOT specifically designed to produce accountants but rather 
business decision makers and business leaders.  

 This course will allow students to see the depth and breadth of the accounting world.  
Additionally, the accounting software create an exciting and efficient learning environment. 

Objective Two: Introduce and demonstrate the Introduction to Accounting software.  

 The students must realize that the accounting software is an extraordinary tool designed to 
make their learning faster and more effective. 
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 Students should understand that this course gives them more learning tools than they have 
ever had before. 

 Students need to know how all the leaning tools work on the accounting software and how 
those tools enhance their learning.  

 Students must know how homework is accomplished.  
Objective Three: Introduce yourself and build a rapport with the students.  

 Students must feel the instructor is their friend and available if they need help. 
Objective Four: Make sure the students have tried to get the accounting software to work and know 

where to get help if they have trouble.  
Objective Five: Introduce the Value-Added Teaching Model.   

 Relate to the students that the Value-Added Teaching Model is the best and most exciting 
approach for this class.  

 The Value-Added Teaching Model is an ideal learning environment that cultivates the 
concept of being a life-long learner.  

Objective Six: Introduce the course website.  

 Show students how to take quizzes, submit reports, and acquiring other information. 
Objective Seven: Make sure the students know exactly what is expected of them and that they have no 

questions regarding how the course is administered.  

 
Possible Pitfalls and Important Notes  
These possible pitfalls and important notes come from years of working with various schools across the 
country.   If left unchecked, any one of the items below can cause a disaster.  Please pay particular 
attention to these items.  
 
 

 Blame:  Students who perform poorly in this course will seek to blame their performance on 
some aspect of the course. They will contend that had the course been a traditional model 
(textbook/ lecture approach) they would have performed well. The fastest way to make these 
students realize they are responsible for their performance is to ask them if they read the optional 
textbook and attended the optional review sessions.  If they did, then they would have 
experienced a traditional model. Almost invariably, students who try to blame their performance 
on the course do not attend the optional sessions.  This is because these are poorly motivated 
students who view optional class time as ñno class time.ò  

 
What is great about this model is that if a student wants a traditional textbook/lecture course then 
they can have it.  Unfortunately, poorly motivated students perform badly regardless of any 
teaching model.  However, having these optional review sessions will in turn cause these 
students to realize they are responsible for their education. 

 

 Bad attitude by faculty: If any faculty member has a negative attitude towards this course and 
displays their opinion in any way toward the students then this course will greatly suffer.  Students 
will initially feel a little burdened because this course requires more out-of-class learning than 
other classes.  If the students feel the faculty does not like this course then they will have no 
reason to like this course.  This will cause the students to not work as hard and blame their 
performance on the accounting software or lack of interaction with the instructor.  This is why the 
enthusiasm of the faculty is paramount in implementing this course. 

 

 Course experimentation: If students feel they are being experimented upon then this course is 
doomed for failure.  You must approach this course as if this is the established method for 
teaching this class. 

 

 Students may feel you using the accounting software and this model to get out of work.  
You must show the students that despite the lack of regular class sessions you are very occupied 
by the daily functions of this course. They must understand by learning the core content outside 
of class that you are able to use class time for value-added material.  Furthermore, this model 
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allows the instructor to work one-on-one with the students who desire further help.  Instructors 
may want to address this concern up front with their students 

 
 

Despite your presentation, students may feel this course is only about the accounting software.  
This is actually a common problem.  Sometimes students view the accounting software as just merely 
replacing the main learning tool (the textbook) or feel as if they paid tuition for an instructor and received 
accounting software instead.  Students must realize this course is all about giving them MORE tools than 
they have ever had before.  Students have the accounting software, textbook, optional review sessions, 
one-on-one faculty assistance, the accounting lab, etc.  The students choose how they want to learn.  
Even though it likely that over 95% percent of your students will only use the accounting software and 
never come to the review sessions, they must feel like there are several options for their learning. This 
course can be designed to function like a traditional course with a rehash lecture by using the textbook 
and optional review sessionsð and the students must know that. We suggest you discuss this issue with 
your students up front to avoid any problems.  Additionally, it is good idea to reiterate to the students the 
benefits that this model provides when class time is maximized through out-of-class learning. 
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Chapter Reference 
We provided the information below for those who wish to watch the video via the downloadable Windows 
Media file.  Please use the table below to find the corresponding time code for each chapter.  Once you 
find the corresponding time code, use the Windows Media Player to navigate to the correct location in the 
video (see picture below).  For example, if you wish to view chapter 35 then navigate in the video to 
1:06:58 (1 hour, 6 min and 58 seconds).   

 
Chapter 

h:m:s       

Chapter 1  0:00:00  Chapter 31 1:00:31  Chapter 61 1:47:06 

Chapter 2  0:00:16  Chapter 32 1:01:39  Chapter 62 1:48:38 

Chapter 3 0:01:28  Chapter 33 1:04:01  Chapter 63 1:49:17 

Chapter 4 0:02:37  Chapter 34 1:05:32  Chapter 64 1:50:59 

Chapter 5 0:04:07  Chapter 35 1:06:58  Chapter 65 1:51:06 

Chapter 6 0:04:58  Chapter 36 1:09:21  Chapter 66 1:53:03 

Chapter 7 0:06:23  Chapter 37 1:10:05  Chapter 67 1:55:27 

Chapter 8 0:07:52  Chapter 38 1:10:42  Chapter 68 1:57:30 

Chapter 9 0:09:24  Chapter 39 1:11:47  Chapter 69 1:59:18 

Chapter 10 0:13:45  Chapter 40 1:12:38  Chapter 70 2:01:18 

Chapter 11 0:18:13  Chapter 41 1:14:23  Chapter 71 2:02:17 

Chapter 12 0:21:03  Chapter 42 1:15:56  Chapter 72 2:03:42 

Chapter 13 0:40:38  Chapter 43 1:18:07  Chapter 73 2:06:01 

Chapter 14 0:42:13  Chapter 44 1:19:48  Chapter 74 2:07:22 

Chapter 15 0:42:50  Chapter 45 1:22:17  Chapter 75 2:09:30 

Chapter 16 0:43:37  Chapter 46 1:23:02  Chapter 76 2:10:20 

Chapter 17 0:45:21  Chapter 47 1:24:14  Chapter 77 2:10:50 

Chapter 18 0:45:50  Chapter 48 1:27:05  Chapter 78 2:11:36 

Chapter 19 0:46:50  Chapter 49 1:27:34  Chapter 79 2:12:00 

Chapter 20 0:48:54  Chapter 50 1:29:47    

Chapter 21 0:50:06  Chapter 51 1:31:13    

Chapter 22 0:52:23  Chapter 52 1:31:29    

Chapter 23 0:53:18  Chapter 53 1:33:56    

Chapter 24 0:54:30  Chapter 54 1:36:18    

Chapter 25 0:55:17  Chapter 55 1:39:06    

Chapter 26 0:56:14  Chapter 56 1:42:34    

Chapter 27 0:56:29  Chapter 57 1:43:14    

Chapter 28 0:57:19  Chapter 58 1:43:53    

Chapter 29 0:58:40  Chapter 59 1:45:08    

Chapter 30 0:58:48  Chapter 60 1:45:23    
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Window Media Player 
 

 
  

Time Code  
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Unlock Statement of Cash Flows and Value-Added Lessons on Set #1  

 
To access Statement of Cash Flow and value-added lessons, please open the accounting software, click 
File, Click Settings, enter a code from below in the Curriculum Code box, click OK, click File, click Open 
Lessons, the Statement of Cash Flows and the eight value-added lessons are now part of the lesson list.  
Simply click on a lesson to watch it. 
 
Note: we highly discourage instructors from using the value-added lessons in their course.  Instructors 
should conduct these sessions live with their students.  In addition, we created these sessions for BYU 
students, which are a religious student body.  We refer to our church and faith several times in these 
videos.  Therefore showing these sessions to other students outside of BYU would probably be 
inappropriate. 
 
 
Description Code 

 Value-Added Lecture 1 only: C256B622 

 Value-Added Lecture 2 only: F666B626 

 Value-Added Lecture 3 only: FE6AB622 

 Value-Added Lecture 4 only: F66236A2 

 Value-Added Lecture 5 only: 66223672 

 Value-Added Lecture 6 only: 63247532 

 Value-Added Lecture 7 only: 622C7C32 

 Value-Added Lecture 8 only: 73216032 
 

 All Value-Added Lectures: 6A35A9F6 
 

 Statement of Cash Flows Only: 7228603A 
 

 All Value-Added Lectures and Statement of Cash Flows: 6A3DA9FE or FFFFFFFF 
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Sample Syllabi 

 
Below are examples of the syllabi used in our models.  You are free to copy and use this syllabus in any 
way you wish.  Reading this syllabus will help you understand how to conduct the day-to-day operations 
of the course, including assignments, such as the Financial Practice Set and Financial Statement Review 
assignment, the course schedule, and the lesson breakdown.    
 

I. Sample Undergraduate On-Campus Syllabus 

 

 
Accounting 200 Syllabus 
Principles of Accounting 

Winter 2008 ï Sections 1 and 2 
Professor Norm Nemrow 

513 TNRB, email: nemrow@byu.edu, 422-5601  
Office hours: T 10-11 p.m., TH 10-12 p.m., for other times call for an appointment 

TA email: acc200@gmail.com; TA telephone: 422-3783 
 
Welcome to Accounting 200: Accounting 200 is a great introduction to the world of business. In fact, 
accounting is sometimes referred to as the language of business. Thatôs because the very purpose of 
accounting is to provide meaningful financial information to individuals and institutions that have an 
interest in business, whether they be investors, creditors or managers. Most Americans today invest in 
business through the stock market. Intelligent investors seek out financial information on companies to 
make more informed investment decisions. It is a companyôs accounting system that creates and provides 
the information used by investors. Business managers likewise need information produced through 
accounting in making the day-to-day operational decisions that improve a companyôs performance and 
profitability. If you hope to become a successful investor or manager, you will need to understand 
accounting information to improve your decision-making. In some respects, this class will actually be a 
"principles of business" class in that it is necessary to understand what a business is and how it operates 
in order to account for its activities and generate useful financial information. Our study of accounting will 
provide insight into many basic business issues and questions including the following: 

 In the start-up of a new business, what options are available for the raising of capital and what 
are the advantages and disadvantages of those options? 

 How do stockholders realize a return on investment and what tools are available to investors to 
reasonably predict such returns? 

 What can cause a profitable business to fail? 

 How can an unprofitable company pay dividends to its shareholders? 

 How can management accurately anticipate the impact on profits given changes in product 
pricing, costs, and volume? 

This class will be an important class for anyone who is interested in someday participating in or investing 
in a business. Welcome to the world of business!  
 
Course Learning Objectives: After completing Acc 200, a student should be able to 
1. Construct and interpret a balance sheet and income statement understanding its usefulness in 

business and investment decision making. 
2. Construct and use internal accounting tools such as cost-volume-profit analysis, budgets, product 

cost reports, and nonroutine decision analyses to understand how to make better business 
management decisions. 

3. Comfortably use accounting terms and concepts in business-related discussions. 
4. Intelligently converse about the following areas: 
 a. The role of accounting in international business 
 b. The role of information systems in financial reporting 
 c. Fraud and how to prevent fraud 

mailto:nemrow@byu.edu
mailto:acc200@gmail.com
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 d. The theory and practice of income taxes 
 e. Investing in stocks 
 f. Career planning and spiritual decision making 
 g. Managerial accounting as a competitive tool 
 h. Personal budgeting and financial planning 
5. Write a brief, focused memo demonstrating basic understanding of background business reading 

material. 
6. Use computer-aided learning tools and online learning resources. 
7. Manage workload in a self-paced learning environment. 
 
Keys to Success in Accounting 200: Accounting 200 is not a class that requires proficiency in higher 
math. Although accounting and business finance are numbers oriented, the math involved is basic. What 
is important in a study of accounting and business is the ability to organize and analyze information. 
Business language and terms are carefully defined, and business communication requires the precise 
and proper use of those terms. An ability to read and communicate with clarity is critical to success in this 
class. 
 
Because this class is being taken with relatively few classroom lectures and homework is not turned in for 
credit, a higher level of self-discipline may be required in order to successfully complete this course. You 

cannot afford to get behind. It is strongly recommended that you set up a personal study schedule that 

specifically earmarks time when you will regularly work on the material for this course. If you do not stay 
up with the Course Schedule provided in this syllabus, you will not successfully complete this course. 
 
Is this an Online Course and what are my options?  This course is being taught on a hybrid basis 
through the use of a DVD, limited in-class lectures, and online quizzes, report submissions, and 
communication.  A textbook is available for this course, but is not required.  This is the only way the 
course is available at BYU. All sections of Acc 200 are taught in this format. 
 
Course Website: All class communications, including any announcements or schedule changes along 
with all quizzes, submissions of reports, checking of grades, etc., will be handled through the course 
website. The website can be found by going to the BYU homepage at www.byu.edu, clicking on 
"Blackboardò, then logging in and clicking on Acc 200.  You must be properly registered for the course for 
it to appear on Blackboard.  If you have any problems accessing Blackboard or the course website, 
please go immediately to the Center for Teaching and Learning (CTL) to get assistance.  The CTL is 
located at 3704 HBLL (entrance is on the south side of the HBLL).  If you cannot go there personally, the 
IMC telephone # is 422-1888.  
 
When on the course web page, take some time and explore the tools available to you by clicking on all 
the menu options. DO NOT, however, click on any quiz until you are actually ready to take it. You 
only have one opportunity to complete each quiz.  Once started, a quiz cannot be exited in a way 
that allows for it to be subsequently available to you.  
  
DVD, Text and Homework: All of the material that you will be held accountable for on quizzes and 
exams for this course is contained in the Introduction to Accounting: The Language of Business DVD 
(Version 2.0).  In the past this DVD has been available for purchase through the BYU Bookstore.   That 
will not be the case this semester.  Instead the new online method for purchasing the DVD content will 
be explained on the first day of class.  All students will be required to purchase the DVD content except 
for students who are retaking the course and have a previously purchased copy. 
 
Important Note:  The DVD content was originally produced and is periodically updated at a substantial 
cost to BYU.  BYU owns the DVD.  The School of Accountancy has licensed the DVD for use with Acc 
200. The price that you pay when you purchase the DVD content is a licensing fee. This licensing fee 
allows you to use the DVD content for Acc 200 and for any other personal, non-business purpose. The 
DVD content may not be copied or shared with any other students taking Acc 200 now or in the future. 
 
A supplemental textbook for this course is also available but is not required.  This textbook can be 
purchased at the BYU Bookstore and is Accounting Concepts and Applications by Albrecht, Stice, Stice, 

http://www.byu.edu/
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and Swain (10th edition). The readings from the text supplementing the material covered in the DVDôs are 
noted by page numbers in the Lesson Breakdown in this syllabus.  A number of these textbooks are 
available for your review and use free of charge in the Accounting TA Lab located in 1820 HBLL (1st floor 
south end).  
 
The DVD Lessons present course material in a video lecture format with synchronized graphic displays, 
sample problems, and homework problems and solutions. Although the homework problems in each 
lesson will not be submitted or graded, your ultimate success on quizzes and exams will be directly 
correlated to your ability to understand and do the homework problems on your own. Because homework 
solutions and explanations are provided, many students will be tempted to simply refer to the solutions 
rather than hammering out a problem on their own. This will be a serious mistake. The best learning takes 
place when students work through problems on their own before resorting to a provided solution. You 
must be able to understand and do these homework problems on your own to do well on the exams. 
Students opting to utilize the textbook as the primary learning source may access the homework 
problems and solutions through the Accounting 200 Learning Resource Packet available at the BYU 
Bookstore as noted below. 
 
Other Helpful Learning Resources: The following learning resources are available in PDF format on the 
DVD and can be printed to hard paper copy or are preprinted and available at the BYU Bookstore as the 
Accounting 200 Learning Resource Packet for about $10: 

  Lesson Notes, Homework Problems and Solutions (The Notes, Problems and Solutions 
are organized Lesson by Lesson with the Notes for each lesson provided first followed by 
the Problems and Solutions for that lesson) 

 Financial Practice Set Problem and Solution 
  Exam Topic Sheets (notes topics to be included on exams) 
  Sample Exam Problems/Solutions  

 
Instructions and Advice on DVD Use: Instructions on the computer hardware and software 
requirements to run the DVD are found on the Blackboard course website by clicking on ñSyllabusò and 
then ñTechnical Information for DVD Version 2.0.ò  If you have problems getting the DVD to work after 
having reviewed this technical information, feel free to call 836-5649 for technical support.  In 
addition, the Accounting Lab TAs are well versed in the operation of the DVD.  
 
Students from previous semesters recommend that the DVD Lessons are most effectively used by first 
printing or purchasing a copy of the Lesson Notes included in the Accounting 200 Learning Resource 
Packet discussed above and then utilizing those notes for additional note-taking while viewing the DVD 
Lessons.  
 
Syllabus and Lesson Quizzes:  One (1) Syllabus Quiz and twenty-five (25) Lesson Quizzes will be 
given online through the course website during the semester.  The Syllabus Quiz is intended to 
encourage your reading of this syllabus and is made up of five (5) True/False or Multiple Choice 
questions worth 1 point each, or a total of 5 points.  If you read this syllabus carefully you should be able 
to respond to each question correctly. 
 
The primary purpose of Lesson Quizzes is to encourage and reward your timely progress through the 
course materials. Each lesson quiz covers only the material for the DVD lesson(s) noted in the  Lesson 
Breakdown included in this syllabus. A student should be well prepared for a quiz if they have reviewed 
and understand the DVD lesson materials and can do the included homework problems on their own.  
Students may also wish to review ñPractice Moduleò problems and ñGlossaryò definitions found on the 
DVD plus additional ñPractice Quiz Questions and Lesson Reviewsò found on the course website by 
clicking ñQuiz and Exam Help.ò  
 
Each Lesson Quiz has five (5) True/False or Multiple Choice questions worth 1 point each, or a total of 5 
points per quiz. Only the 18 best out of the 25 possible quiz scores will be used in determining a student's 
final grade. No late quizzes will be given for any reason. If you are unable to take a quiz due to illness or 
for any other reason, then that quiz will become one of the seven to be dropped for grading purposes.  
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The Syllabus Quiz and all Lesson Quizzes are to be taken online through the course Blackboard site. The 
quizzes are to be taken on your own without notes or any other reference materials. The quizzes are 
timed and limited to 10-20 minutes depending on the particular quiz. You may use a calculator and some 
scratch paper to perform any work required for the quiz questions and you should have them readily 
available before you begin. You may take the quizzes as early as you wish but not later than midnight on 
the dates noted in the Course Schedule. 
 
Remember, do not click on a quiz until you are actually ready to take that specific quiz. Once 
started, a quiz cannot be exited in anyway that allows for it to be subsequently available to you. 
You must be careful when selecting a quiz to make sure it is the correct quiz # and that you are 
ready to go.  If you have technical problems in accessing or submitting a quiz or the server goes 
down while taking a quiz, then email the TAs as soon as possible at "acc200@gmail.com" and 
report the problem.  The TAs will reset the quiz for you within two working days of notification.  All 
correspondence with the TAs must include your Section number, Route Y ID # and a clear 
description of the problem experienced.   
 
It is possible to print out the quiz questions and your responses immediately following quiz submission by 
simply typing Ctrl P. Printed quizzes may be used for future exam preparation and study. However, these 
printed quizzes are not to be used for cheating. No one should utilize another person's printed quiz in 
preparation for the taking of a quiz themselves. It would also be a violation of the Honor Code to provide a 
printed quiz to another student for use prior to their taking of that quiz. Because the same quizzes are 
used from semester to semester, the use or providing of quizzes from prior semesters would also 
constitute cheating. If you have in hand any quizzes from a prior semester they are to be thrown away 
before proceeding with this course.  Please honor this institution and yourself by following these 
guidelines for printed quiz use.  
 
Communicating with the TAs:  All communication with TAs should be done through 
acc200@gmail.com or by phone at 422-3783.   Do NOT use the email function within Blackboard. These 
emails frequently get sidetracked into the personal email accounts of the Accounting TAs. Instead, use 
the email address (acc200@gmail.com) that we have specifically set up for communication between Acc 
200 students and the Acc 200 TAs.  In all communications with the TAs or your instructor please include 
your name and section number. For many of you, your email address itself communicates your name. 
But for some of you (and you know who you are), your email address offers no hint about what your name 
is. 
 
Required Supplemental Lectures, Pre-Lecture Assignments, Quizzes and Reports: Class 
attendance is required only eight (8) times during the semester on the supplemental lecture dates noted 
in the Course Schedule included in this syllabus.  These class times will be used to enhance your 
introduction to the real world of business and accounting and presentations will be made by some of our 
top faculty with experience in the field. 
 
Before each supplemental lecture, there are pre-lecture readings and an assignment posted in the course 
Blackboard site (see ñLecture Readingsò).  These assignments may require online submission of a report 
or the taking of an online quiz that must be completed at least one-half hour before the start of class.  
Following the class, an online quiz or report will be given with a midnight deadline on the day following the 
class.  Points for grading purposes on these pre and post-lecture quizzes and/or reports will amount to 5 
points each.  To accommodate missed lectures due to illness, any other student absence excused or 
otherwise, or to cushion the effect of poor performance on a quiz or assignment, the lowest four (4) 
quizzes or assignments will be dropped from the total point accumulation for grading purposes.  As a 
result, the total possible points available from these supplemental lecture quizzes and/or assignments will 
be 60 points (8 classes x 2 quizzes or reports each (pre and post), less the lowest 4 quizzes or 
assignments equals 12 quizzes or assignments to be counted at 5 points each).   
 
If a student cannot attend a lecture due to an excused absence or illness, arrangements may be made to 
attend at another section's class time (subject to seat availability).  Students should check with the course 
instructor to verify time, location, and seat availability. 
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The material covered in these supplemental lectures will not be included on the course exams.  
 
Exams:  Three exams will be given throughout the course as noted below. You may take the exams as 
early as you wish but not later than the dates noted in the Course Schedule. 
 

Exam #1 (100 points): Covering Lessons 1 - 4 and the Practice Set concepts, (33 multiple 
choice worth 3 points each with 1 point for simply taking the exam) 3 hour time limit. 

Exam #2 (120 points): Covering Lessons 5 - 10 (40 multiple choice worth 3 points each), 3.5 
hour time limit. 

Final Exam (150 points): Covering Lessons 11 - 15, (10 True/False worth 2 points each and 
43 multiple choice worth 3 points each with 1 point for simply taking the exam) 4 hour time 
limit. 

 
The exams are to be taken at the Testing Center on campus. Check with the Testing Center to verify 
operating hours and policies. Make sure that you have allowed for sufficient time in dealing with possible 
lines and allow for adequate time to complete the exam. No late exams will be given except upon 
professor pre-approval for documented health problems, family emergencies, or university-approved 
absence. The exams are not comprehensive and will cover only the materials in the lessons designated. 
Only basic four-function or scientific calculators may be used in the Testing Center.  An optional review of 
the exam solutions will be held in class subsequent to each exam as noted in the Course Schedule.   
  
Exam Preparation: In order to perform well on exams, a student must not only have a solid 
understanding of the course material but must also be able to apply that understanding to actual 
problems. The best evidence of a studentôs adequate preparation for the exams is his or her ability to do 
the lesson homework problems on his or her own without assistance. Students must understand how to 
do the problems and the reasoning behind the solutions. If students are having difficulty understanding 
the homework problems, they should consider reviewing the DVD problem walkthroughs a number of 
times and may also need to review the actual lecture or text materials. A basic overall review of the 
course materials may also be helpful exam preparation and can be facilitated by simply reviewing the 
Lesson Notes. 
  
Included on the DVD under ñResourcesò or in the Accounting 200 Learning Resource Packet are three 
sample exams with solutions provided at the end of each exam. These sample exams provide students 
with an opportunity to experience typical exam questions in a multiple-choice format. These sample 
exams are not intended to provide complete coverage of topics, but can be a valuable tool in exam 
preparation. If a student takes the sample exam and does poorly, it probably means there is need for 
additional study of the lesson examples and homework problems. Also available through the DVD and the 
Accounting 200 Learning Resource Packet are Exam Topic Sheets, which simply highlight the topics to 
be covered in each exam.   
 
Students who are struggling to understand the course material are encouraged to utilize the Accounting 
TA Lab and/or see the course instructor for assistance. 
 
Financial Statement Review Assignment: The purpose of this assignment is to make students aware 
that financial statements are actually prepared and available to the public to assist in investment 
decisions. The things to be discussed in this class have actual practical application in the real world of 
business. (Note the DVD mistakenly says this assignment is not to be handed in.  That is incorrect.  
The report noted below must be submitted for credit.) 
 
In this assignment you are to access a publicly held companyôs web page on the Internet and read the 
companyôs most recent annual report. (You do not need to print out a hard copy to do this assignment.). 
The annual report is typically available in an "Investor Relations" section of a companyôs web page. A 
simple way to access a report can be accomplished by clicking on "External Links" on the course website. 




